AP® SPANISH LANGUAGE AND CULTURE EXAM
2014 SCORING GUIDELINES

Identical to Scoring Guidelines used for French, German,
and Italian Language and Culture Exams

Presentational Writing: Persuasive Essay

5: STRONG performance in Presentational Writing

o Effective treatment of topic within the context of the task

e Demonstrates a high degree of comprehension of the sources’ viewpoints, with very few minor
inaccuracies

e Integrates content from all three sources in support of the essay

e Presents and defends the student’s own viewpoint on the topic with a high degree of clarity; develops
a persuasive argument with coherence and detail

e Organized essay; effective use of transitional elements or cohesive devices

e Fully understandable, with ease and clarity of expression; occasional errors do not impede
comprehensibility

e Varied and appropriate vocabulary and idiomatic language

e Accuracy and variety in grammar, syntax and usage, with few errors

e Develops paragraph-length discourse with a variety of simple and compound sentences, and some
complex sentences

4: GOOD performance in Presentational Writing

e Generally effective treatment of topic within the context of the task

e Demonstrates comprehension of the sources’ viewpoints; may include a few inaccuracies

e Summarizes, with limited integration, content from all three sources in support of the essay

e Presents and defends the student’s own viewpoint on the topic with clarity; develops a persuasive
argument with coherence

e Organized essay; some effective use of transitional elements or cohesive devices

e Fully understandable, with some errors which do not impede comprehensibility

e Varied and generally appropriate vocabulary and idiomatic language

e General control of grammar, syntax and usage

e Develops mostly paragraph-length discourse with simple, compound and a few complex sentences

3: FAIR performance in Presentational Writing

e Suitable treatment of topic within the context of the task

e Demonstrates a moderate degree of comprehension of the sources’ viewpoints; includes some
inaccuracies

e Summarizes content from at least two sources in support of the essay

e Presents and defends the student’s own viewpoint on the topic; develops a somewhat persuasive
argument with some coherence

e Some organization; limited use of transitional elements or cohesive devices

e Generally understandable, with errors that may impede comprehensibility

e Appropriate but basic vocabulary and idiomatic language

e Some control of grammar, syntax and usage

e Uses strings of mostly simple sentences, with a few compound sentences
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AP® SPANISH LANGUAGE AND CULTURE EXAM
2014 SCORING GUIDELINES

Identical to Scoring Guidelines used for French, German,
and Italian Language and Culture Exams

: WEAK performance in Presentational Writing

Unsuitable treatment of topic within the context of the task

Demonstrates a low degree of comprehension of the sources’ viewpoints; information may be limited or
inaccurate

Summarizes content from one or two sources; may not support the essay

Presents, or at least suggests, the student’s own viewpoint on the topic; develops an unpersuasive
argument somewhat incoherently

Limited organization; ineffective use of transitional elements or cohesive devices

Partially understandable, with errors that force interpretation and cause confusion for the reader
Limited vocabulary and idiomatic language

Limited control of grammar, syntax and usage

Uses strings of simple sentences and phrases

: POOR performance in Presentational Writing

Almost no treatment of topic within the context of the task

Demonstrates poor comprehension of the sources’ viewpoints; includes frequent and significant
inaccuracies

Mostly repeats statements from sources or may not refer to any sources

Minimally suggests the student’s own viewpoint on the topic; argument is undeveloped or incoherent
Little or no organization; absence of transitional elements and cohesive devices

Barely understandable, with frequent or significant errors that impede comprehensibility

Very few vocabulary resources

Little or no control of grammar, syntax and usage

Very simple sentences or fragments

: UNACCEPTABLE performance in Presentational Writing

Mere restatement of language from the prompt

Clearly does not respond to the prompt; completely irrelevant to the topic
“I'don’t know,” “I don't understand” or equivalent in any language

Not in the language of the exam

- (hyphen): BLANK (no response)
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AP® SPANISH LANGUAGE AND CULTURE
2014 SCORING COMMENTARY

Task 2: Persuasive Essay
Note: Student samples are quoted verbatim and may contain grammatical errors.
Overview

This task assessed writing in the presentational communicative mode by having the student write a
persuasive essay to submit to a Spanish writing contest, in which they were supposed to answer the
question “Is it better to participate or not to participate in social media?” The essay topic was based on
three sources (two print sources and one audio source), which presented different viewpoints on the topic.
In the persuasive essay, the student was asked to present the sources’ different viewpoints on the topic, as
well as to indicate and thoroughly defend their own viewpoint on the topic. The student was asked to use,
refer to, and appropriately identify information from all the sources in order to support their essay. The
student was asked to organize their persuasive essay into clear paragraphs.

Sample: 2A
Score: b

This response presents an effective treatment of topic within the context of the task. The argument is
balanced; it begins with a thesis statement and then moves on to consider other points. The response
demonstrates a high degree of comprehension of the sources’ viewpoints, with very few minor
inaccuracies. Throughout the essay, the sources are cited and then elaborated upon with the student's
own ideas, therefore making it an original response. The response integrates content from all three sources
in support of the essay and there is a constant synthesis. The response presents and defends the student's
own point of view with a high degree of clarity by using the sources (“las ventajas se convierten en
desventajas”; “pero seria barbaro si todos”). The response develops a persuasive argument with coherence
and detail. This is an organized essay, effective use of transitional elements or cohesive devices is present
and transitions are well done. The response is fully understandable, with ease and clarity of expression;
occasional errors do not impede comprehensibility. Ease of expression is present (“Osea, es una buena
oportunidad usar y participar en el Internet mientras mantienen sus relaciones personales con personas en
vivo"). There are occasional errors (“mantenen”: “survivir’ :“occuriendo”), but generally the response
contains varied and appropriate vocabulary and idiomatic language and there is accuracy and variety in
grammar, syntax, and usage, despite those few errors. The response develops paragraph-length discourse
with a variety of simple and compound sentences, and some complex sentences. The essay presents
beautiful paragraph length discourse (“en resumidas cuentas, yo diria que si, es major que participle en las
redes sociales como quiera ... lejos de una computadora”).

Sample: 2B
Score: 3

This response presents a suitable treatment of topic within the context of the task. The response has a
basic and adequate thesis (“Algunas personas piensan que estar en las redes sociales es una mala cosa .. Io
que esta pasando alrededor de ti”). The response demonstrates a moderate degree of comprehension of the
sources’ viewpoints, but does include some inaccuracies. Throughout the essay, the sources are all
present, even though they are not treated in detail. The response summarizes content from at least two
sources in support of the essay. The response quotes and summarizes the sources one by one, with limited

", ou

integration (“Todas estas cosas que mensiona Ia fuente 1 son buenas cosas”; “Fuente 2 ensefia el
porcentaje de personas que estan en las redes sociales”; "Y en la fuente 3 explica como las redes sociales
han cambiado la manera .. y es mas facil por esa manera”). The response presents and defends the
student’s own viewpoint on the topic and develops a somewhat persuasive and coherent argument. The
response contains some organization and limited use of transitional elements or cohesive devices. The

essay has clear, basic organization, with few transition words (“otras racones”; "Pues”). The response is
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AP® SPANISH LANGUAGE AND CULTURE
2014 SCORING COMMENTARY

Task 2: Persuasive Essay (continued)

generally understandable, with errors that may impede comprehensibility. This essay contains some er1rors
that may impede comprehensibility for the reader (“abentajas”; “tri las” ;“racones” ;“haci”). The response
uses appropriate but basic vocabulary and idiomatic language; repetitive vocabulary is used to emphasize
the viewpoint. There is some control of grammar, syntax, and usage; the response uses strings of mostly
simple sentences, with a few compound sentences.

Sample: 2C
Score: 1

This response contains almost no treatment of topic within the context of the task. The response does not
answer the given question, but instead the student's point of view on a different question is given (“La red
social, peligro de seguridad, o peresoso. Mucha hente se comunica usando la red asiendo amigos. Pero
también te affecta a ti en differentes maneras”). The response does not complete the task of writing a
persuasive essay based on the given sources. In addition, the response demonstrates poor comprehension
of the sources’ viewpoints and includes frequent and significant inaccuracies. None of the sources are
used directly or implicitly. The response mostly repeats statements from sources, if it refers to any. Only
the third source is vaguely referenced. The response minimally suggests the student’'s own viewpoint on
the topic; the argument is undeveloped or incoherent. Throughout the essay, the same point of view is
repeated, to little effect. There is little to no organization and an absence of transitional elements and
cohesive devices. There is a failed attempt to organize the essay, which is barely understandable, with
frequent or significant errors that impede comprehensibility. In the case of this essay, the reader has to
make the effort to understand what the essay is trying to say (“Mucha obecida”). There are few vocabulary
resources, and basic vocabulary words are misspelled (“hente”; “affecta”; “juegar” ; “a ser ejercisio”). There
is little or no control of grammar, syntax, and usage and uses very simple sentences or fragments.
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