Student Performance Q&A:

2016 AP® Japanese Language and Culture Free-Response Questions

The following comments on the 2016 free-response questions for AP® Japanese Language and
Culture were written by the Chief Reader, Motoko Tabuse of Eastern Michigan University. They give
an overview of each free-response question and of how students performed on the question,

including typical student errors. General comments regarding the skills and content that students
frequently have the most problems with are included. Some suggestions for improving student
performance in these areas are also provided. Teachers are encouraged to attend a College Board
workshop to learn strategies for improving student performance in specific areas.

Interpersonal Writing Task: Text Chat
What was the intent of this task?

This task evaluates writing skills in the interpersonal communicative mode by having students respond as
part of a simulated exchange of text-chat messages. The prompt comprises a statement in English
identifying an interlocutor and conversation topic, and a series of six brief messages to which students
respond. Each message consists of a chat entry in Japanese and a brief direction in English that provides
guidance on what is expected in the response. Students have 90 seconds to read the message and respond
at each turn in the text-chat exchange. Each of the six responses receives a holistic score based on how well
it accomplishes the assigned task, and all six scores count equally in calculating the total score.

How well did students perform on this task?

The mean score of the Standard Group' was 21.78 out of a possible 36 points. The mean score of the Total
Group was 24.67.

As in the case of the 2015 exam, the text chat exchanges comprised the most difficult portion of the four free-
response questions on this year’s exam. Most students seemed familiar with the topic of environmental
protection but some may not have been as familiar with this topic in the context of a Japanese classroom.
Nonetheless, most students were able to perform the task fairly well. All of the six prompts were expressed in
straightforward language focusing on the aspect of recycling and the language was at the appropriate level.

What were common student errors or omissions?

The following were errors and omissions specific to each of the six prompts.

! The Standard Group does not include students who hear or speak Japanese at home or who have lived for a total of one month or more in Japan or a
country where Japanese is the language spoken predominantly. Decisions on cutoff scores are based on the Standard Group.
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Text Chat #1 — Respond. 5 Hid, UV A 7 LCHAZT L HIZHOWVWTBEELET, LALIBREWL
e

Responses revealed several patterns of errors, including structural errors (3% L A% 9 T instead of the
similar phrase 8t L A% 9 T7), inappropriate phrase errors (U %4 7 V13 7=< EAH Y £ 7 instead of
KUY A7 V% LET), particle errors (E 73 & & F 9 and Bk % % ¥ F£9), and orthographic errors
(KBLZ, Zizbh, U A0, UHA %0 KE for K3F). Many students responded to the formulaic
phrase &4 L < BFEV L £ 7 by simply repeating &£ 9 % £ A L < BAV L £ 7~ without talking more

about themselves or expanding on the recycling or environmental protection.
Text Chat #2 — Give at least one example. H27=DFIR TIXEALRLDOEZ VA 7 LV L TWET ),

Most students did well on this aspect of the prompt. However, some had difficulties distinguishing between
intransitive and transitive verbs and produced sentences such as #(Z A Y £ 7 instead of F§IZAILE T
Students attempted to create katakana versions of English for words they did not know such as 7 — R —
K for # 7R — /L. Orthographic errors include kanji errors (%2 for #K), katakana errors (+X— k7R —7 /L for =
> h7R h V), and combinations of kanji and katakana errors (= 235 T for = X F).

Text Chat #3 — Give your opinion. ‘FTU YA 7 /L35 Z LIZONWTE S BEWET D,

Instead of stating an opinion about recycling at schools, many students wrote about recycling in their homes
or in their communities. They also described how they recycle in schools without stating their opinions.

Grammatical errors include omitting the copula 72 where it is necessary (K4 & W F 9~ instead of KEI77
& HuyE 7). Many students had difficulty using the verb+72 V> form and inappropriately used |& L >
instead (M1EK % & 1L M2 5B 1F L)), Frequent use of inappropriate adjectives were also observed in many
responses (~ 95 D W& /1 F V) instead of ~ 725 DX KL 72/ KEFHT).

Text Chat #4 — Give at least one example. U %A Z /LU, DA E L 9 DT=DIZffZ T hiEuvuy & B
WET D,

In this section, many responses did not appropriately address the prompt, resulting in lower scores. For
example, responses included examples of how students recycle regardless of the fact that the prompt had the

phrase U A 7 VLI (“besides recycling”). Responses also appeared to copy the prompt and simply
replace 1i] in the prompt with nouns resulting in incomplete sentences (A X X 9 D72HIZ T 2 23 7UE
WU E BV E ). In addition, the word Ei#[E (“zoo”) was used with unexpected frequency. Students
seemed to want to express a relationship between animals and nature (environment).

Other errors include particle errors (4 3 & 72 1Y), structural errors (Z &% A - TUE 9 230 instead of
ONA 572553000, and sentence-ending errors (23 % & AU MZ L 97C9). Orthographic errors include
creating katakana versions of English words (%7 > A for “cans” and E > for “garbage can”), katakana errors
(AR V> 77 instead of N7 > 7 « 7 ), and errors with hiragana (72A & @ 9 for AE X D).

Text Chat#5 — Give your opinion. U %A 7 MZOWTFEKR THRET DA TT N, RAZX—LETA
L ELLEMBSTETNRDNTL X 9D

Most students understood the task and responded with a comparison between a poster and a video.
However, some students responded by suggesting something that was not one of the two choices in the

prompt (U A 7LD Z L ZGE L, FROBNIFHEEKT D).
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Many responses started with 7272 & (13), but did not complete the pattern appropriately. Orthographic
errors included ¥ —7 4 for £°7 4 and 78— A # for 7K A ¥ — though they were written in the prompt.

Text Chat#6 — Ask a specific question. H ARD A& 1 9 FBEIZ DWW T, a2V 72 &0,

Many responses consisted of a statement about protecting the environment (H KD BRI 4 & T, &REE
RREIE & < 72 & v vE §7) instead of asking a question, suggesting that students did not carefully read the
direction of the prompt. In addition, responses without key words and additional information were difficult to
comprehend, including some sentences that asked questions (H KM Z A3 LT3 722 and HARDER
B3z L C\WETHN?)

Structural errors included those with the verb + 53\ form (U A 7LV LET HHBR W for U B 7 b

L 72753 ), the incorrect inflections of i-adjectives and na-adjectives before nouns and noun phrases (X
Yl Z & for KYJ72 Z &), and the insertion or omission of the copula 72 where necessary (X 2LV & BV F 5
for TN ET and BHL LAWE & W ET for mEH VY & U FE ). Other errors included particle
errors (HARN%Z U A 7 )L L F 970, and a variety of orthographical errors (/2 for 8255, U oA 7 v/ U I
TN A T v for YA 7 v, Elgfor EALR, EBbWE T for £ 9B HWET D). Some added

irrelevant statements or greetings such as “Thank you” and “See you” both in Japanese and English.

The common errors observed in most of the six prompts were orthographical errors with katakana (1 &1 7
YA T v v for YA 7 v, Ry KNIy T V/— RAR—F /L for ~X» F7R kL) and the
creation of their own katakana versions of English words (71— K7 — K for # 7R —/L, > for = 2 5H).
Most of the orthographical errors were not serious enough to cause communication to breakdown, though
they negatively affected readability of the responses and thus received lower scores. Other common errors
involved the insertion or omission of the copula 72, and the inflections of j-adjectives and na-adjectives
before nouns and noun phrases.

Based on your experience of student responses at the AP® Reading, what message would you like to
send to teachers that might help them to improve the performance of their students on the exam?

This year's text chat exchanges dealt with environmental protection. The topic appeared to be difficult, but
most of the students were able to respond to the prompts. Many used vocabulary and structures familiar to
them and used strategies such as circumlocution and paraphrasing effectively. Teachers should continue to
encourage students to use the communication strategies described above with familiar words and
structures. Teachers should continue to provide opportunities for students to interact with authentic
materials that are slightly above their proficiency level on a variety of topics, and encourage students to
guess unknown words and expressions from the context. The use of online resources that are connected to
Science and Technology and/or Global Challenges themes — two of the AP themes for World Language and
Culture Curriculum — can be incorporated into effective teaching strategies to cope with recurring katakana
word errors. In addition, teachers should take time to review the structural patterns and orthographic errors
identified in the past as problematic for AP students. Examples of this include the use of the copula 7= and

the verb + /7 23\ form.

For more ideas on ways to enhance your students’ interpersonal writing skills, please visit the AP World
Language and Culture Interactive Online Module — Interpersonal Communication: Developing Writing

Abilities at https://cb.collegeboard.org/ap-training-modules/world-languages-cultures/developing-
interpersonal-writing-abilities/.
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Presentational Writing Task: Compare and Contrast Article
What was the intent of this task?

This task assesses writing skills in the presentational communicative mode by having students write an
article for the student newspaper of a school in Japan. It comprises a single prompt in English, which
identifies two related topics and details how they should be discussed in the article. Students are given
20 minutes to write an article of 300 to 400 characters or longer. The article receives a single holistic score
based on how well it accomplishes the assigned task.

How well did students perform on this task?

The mean score of the Standard Group was 4.16 out of a possible 6 points. The mean score for the Total
Group was 4.57.

Most students were able to perform the task very well. Although the concepts of “indoor” and “outdoor” were
rather difficult to express in Japanese, the students were generally able to write a school newspaper article
on this topic.

What were common student errors or omissions?

Many responses included all of the required elements (i.e., introduction, body, and conclusion), describing
three aspects of comparison and expressing preference and reasoning, but some omitted one or more of
these parts. The following points highlight errors or omissions most commonly observed in the presentational
writing task.

e This year, students appeared to struggle with how to express the ideas of “indoor” and “outdoor.”
While some responses were able to correctly use words such as 2N and B2+ B4}, others used
overly simplistic terms such as #/7}. Students who attempted to use the English loanwords for
“indoor” and “outdoor” often struggled to produce the correct katakana for those terms (f > K77 -7
7 K~ R7). As in the case with text chat prompts, orthographic errors with loanwords were a very
common occurrence among the responses.

o The notion of “activities” referenced by the writing prompt also presented many students with a
challenge. More skillful responses correctly used Japanese terms such as = NiE &Y/ B 7MEE) (“indoor
activities”/"outdoor activities”), but these responses were relatively few in number. Most responses
either attempted to use the English loanwords “activities” written in katakana (77 7 4 7 4 —) or
substituted another more familiar Japanese term such as “sports” (A7 —">7), “exercise” (JEH}),
“play” (FETY), “hobby” (HRER), “game” (77— A1), or phrases like “doing things” (3~ 2 5¥) in place of
higher-level Japanese vocabulary. Orthographic errors in writing the loanword 7 7 77 ¢ F—
“activities” and 4 > F— “indoor” were particularly common.

e [Effective and skillful writing tended to include a range of vocabulary used in complex sentence
structures that varied sufficiently throughout the response in order to sustain reader interest. Some
responses instead tended to employ formulaic comparative structures or phrases in a repetitive
fashion. Repetition of structures, phrases, and vocabulary in this manner resulted in strained
expressions that reflect a lower level of writing ability.

e Some students did not use any AP kanji or, indeed, any kanji at all in their responses, resulting in
responses that were composed completely in kana orthography. Text comprised only of kana greatly
reduces readability. Many students used AP kanji inconsistently — for example leaving a word in
kana in one sentence yet converting it into kanji in the next.

e Grammatical errors with particles were very common. Among the most frequently seen errors this
year was the use of (Z as in Bf/MZ AR —>7 % L £ 7 instead of the correct particle C to specify the
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location of an action. While most students appeared to use particles freely, some others omitted
needed particles altogether.

e Responses that merely listed examples of indoor and outdoor activities without undertaking a direct
comparison of the two occurred frequently among the lower score levels. These responses indicate
lack of sufficient vocabulary and/or the inability to properly utilize syntax for comparison.

Based on your experience of student responses at the AP® Reading, what message would you like to
send to teachers that might help them to improve the performance of their students on the exam?

Teachers should continue to remind students to read and address all aspects of the prompt carefully in their
responses. Teachers may also encourage students to use tools for organizing their essays such as cognitive
mapping, outlining, and making a checklist before beginning to write their responses to the prompt.

Teachers may continue to encourage students to continue expanding their repertoire of vocabulary, idioms,
kanji, and grammar patterns (e.g., nominalization, relative clauses, complex and compound sentences,
particle use, and verb conjugation), which will help them achieve natural, easily flowing expression of their
ideas.

Although responses with excessive spacing between words (777> % & %) have been decreasing in number,

teachers may continue to give students regular and frequent opportunities to type Japanese early enough so
that they feel comfortable switching between hiragana and katakana and converting to kanji correctly. Also,
teachers who use Apple computers need to ensure that students become familiar with the Windows format

when typing Japanese.

Teachers may introduce short passages that are slightly above the students’ ability, thus utilizing the notion
of “comprehensible input.” In other words, teachers may instruct students to read short articles, newspaper
articles, and essays (preferably authentic materials) to enhance their interpretive reading ability as well as
presentational writing ability. Higher-level writing samples are important input for the development of
students’ writing skills.

Error analyses of the 2016 exam indicate that the following specific approaches may be particularly helpful:

e Task Completion: In addition to continued use of contrastive transitional devices such as — 7 and
fth )5 and ordinal cohesive devices such as —%& H O sild, & H DS, i & L T, teachers
should encourage students to use common transitional elements such as = L C,Zi 6, £ D Lk,
L 7L, and & DX M to organize the flow of information.

Students need to fully understand the importance of closely reading and following directions for full
task completion. Many responses written at a higher level of proficiency unfortunately did not include
a statement of preference and reasons for it — as called for in the last part of the directions —
resulting in lower scores. In addition, teachers may ensure that students are familiar with the
differences between the Compare and Contrast Article and the Cultural Perspective Presentation. In
the Compare and Contrast Article, students describe at least three aspects based on their own
personal experience. The primary focus of this task is not describing Japanese culture.

e Language Use (grammar and structure): Error analyses from the past exams provide useful hints for
teachers as to which structures tend to be problematic for AP students. As was the case with past
exams, the 2016 exam error analyses revealed the need to review how to nominalize verbs. For

example 7+ CHEERZ 7% 73 CX £ 9 should be /4 CHPER A 95 F A3 TE £ 9. Also crucial is the
difference between verb+® and verb+3+, where %X T~/ — A9 5D and T — L7 5 H are
correct, but 77— A9 5 D5 is incorrect. Teachers may also wish to continue reviewing structures
that express hypothetical situations such as 23> 72 5/ CilER72 D T, comparison
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statements such as Z D HFINIWV D L W A TAR—Y %23 5 J )3 if-& T, and listing of activities
suchas A BX°CaswellasAx= L72Y, BAZL7Y, CHLZY LET,

e Language Delivery: Teachers need to continue reminding students to use AP kanji whenever
possible. Students need to be reminded that typographic errors can result in no kanji or the wrong
kanji. Teachers also need to provide ample opportunities for students to be exposed to a variety of
katakana words. Katakana words found in textbooks are not sufficient to cover topics under the six
themes of the AP World Language and Culture Curriculum. Using authentic materials and Internet-
based activities such as Web-based research projects would be beneficial for students.

For more ideas to enhance your students’ presentational writing skills, please visit AP World Language and
Culture Interactive Online Module — Presentational Communication: A Focus on Writing at

https://cb.collegeboard.org/ap-training-modules/world-languages-cultures/presentational-communications-
writing/.

Interpersonal Speaking Task: Conversation
What was the intent of this task?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as
part of a simulated conversation. It comprises a statement in English identifying an interlocutor and
conversation topic, and a series of four related utterances in Japanese. Students have 20 seconds to speak at
each turn in the conversation. Each of the four responses receives a holistic score based on how well it
accomplishes the assigned task, and all four scores count equally in calculating the total score.

How well did students perform on this task?

The mean score of the Standard Group was 15.09 out of a possible 24 points. The mean score for the Total
Group was 17.53.

Most students were able to perform the task relatively well. The topic seemed to be a familiar one to most
students, and they were able to respond on the topic of a Japanese language camp. Some students
responded as a camp counselor and some responded as a camp participant.

What were common student errors or omissions?

The following were errors or omissions specific to each of the four prompts:

Conversation 1 — [ZUHF LT, HAZEX v 7OHBATT, FFTIIUHIC, HHEICACHENTEZ LT
<TEEW,

Self-introduction is one of the first things students learn in a Japanese language class. Even if a student did
not understand the phrase H A7, he or she could most likely still guess that it was a first-time encounter
since Mr. Suzuki was stating his name. Most of the students performed well with this prompt. However,
some responded by repeating (£ U F£ L T, (name) T without talking more about themselves or about
the Japanese camp. Some students responded by talking about the Japanese camp without introducing
themselves, which was not culturally appropriate (Z D ¥ > 7 IZ3E T, 92 <3 LA T9 and Japanese
Xy U IEENDITE o720 T, I L TOE ).
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After introducing themselves, some students ended the conversation with a sentence 1] T & VT F & U
(“please ask me anything”), which was not culturally appropriate for this prompt (I U £ L T, FAF__

(&HD) TY, BARDF Y o FFELAILTHWET, HO, [ THRWTTFIW).

Conversation2 — H VN ¢ H T8 WVWET, FIHOLTCIZOHAKEXY U SICADT-WE B S A0TY
VAR

A considerable number of students did not explicitly state reasons for wanting to enter Japanese language
camp (H AGEITH LT 9 and 4 H AGEZ 58 L £ 7). Whether such answers were deemed as
completing the task or not depended on other factors, such as language use and delivery.

Frequently observed grammatical errors were (1) the incorrect insertion and omission of the copula 72 for the
~ & B E T structure (W2 & IV E F7 and KoL & BV E 97 respectively) and (2) the reversal of the
cause and effect ideas with the subordinate conjunction ~7>5 (“because”), as in % ¥ > 7 IZA YD 72\ )y
5. HAFEN = T . The most common orthographic error was the misspelling of the word “camp” (% >
7 for % % > ) regardless that the word was in the prompt.

Conversation 3 — 7 9 TT 7, TliZ. 2OXF ¥ I TIXEARI L E LEWTT D,

A noticeable number of students described just a desired goal or gave a vague response ( H KFEMN _EFI2 72
Y 72\ T “I want to improve my Japanese” and 44 72 Z & & L 72\ C9 “I want to do all sorts of
things”), rather than talking about a specific activity they wanted to do at the language camp. Some
responses stated activities that were not related to the Japanese language camp at all (3 D _EEF /A 21T
X 72T “Iwant to go to Ueno Park in Tokyo” and Ei#[= (21T = 72V T “I want to go to the z00.").

Conversation4 — 372V £ L7-, T2 DOXF ¥ o Al OoOWNTVERZ L T 7Z& W,

Most of the students asked questions about the camp and thus successfully completed the task. However,
some responses did not ask a question about the camp but, instead, further described their goals of Japanese
language study (H AFEN _ETFIZFE L 72V T “Twant to speak Japanese well”). Some responses asked
questions, but they asked about Mr. Suzuki himself (£ A 72 & ~_¥7)3 9 = T3 )2 “What kind of food do you
like?"). Others asked questions about Japanese culture (H A N2 VDL H VS5 % L £ “Why do
Japanese always use aizuchi?”). Such responses did not receive high scores since the prompt instructs them
to ask a question about the camp (F ¥ & FIZOW T AVER]Z L TR W),

Based on your experience of student responses at the AP® Reading, what message would you like to
send to teachers that might help them to improve the performance of their students on the exam?

Students should read and listen very carefully to the conversation prompt and then respond as fully and
appropriately as possible each time it is their turn. They should fully utilize the 20 seconds by adding as
much detail as possible instead of giving only a succinct response.

Teachers need to give students situations where students want to ask questions using a variety of question
words (728, EH LT, EFD X HiIZ, Fi, EBH 5, ete.) in order to sustain conversation. Communicative
activities such as interviews and speed dating encourage students to use questions to obtain information
from their classmates. Teachers may instruct students to pay close attention to whatever precedes the
expression ~Z DWW CTER] L T< 72 &V (please ask about ~) and have students formulate questions on the
topic.
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Teachers may also encourage students to expand their responses by giving an explanation or adding specific
examples. For example, instead of simply saying H A At & EH 72 T9 (“I would like to learn Japanese
culture”), students can give specific examples such as Z:#i ¥ , 18, #7 Y & to further describe the Japanese
culture. Teachers may also have students regularly read and listen to passages with loanwords and
frequently assess students’ pronunciation of them as well as their ability to correctly type them.

Teachers may also periodically assess frequently used grammatical forms and conjugation rules to express
one’s opinions and advice. Those forms include the insertion or exclusion of 72 before na-adjectives and i-
adjectives in stating something is important or good as in K72 & B Ed and & TH VLW EFWNET
the verb conjugation rules for using the — T form to list activities; and the verb conjugation rules for using
the ~ 73\ T to give advice.

For more ideas to enhance your students’ interpersonal speaking skills, please visit the AP World Language
and Culture Interactive Online Module — Interpersonal Communication: Developing Speaking Abilities at

https://cb.collegeboard.org/ap-training-modules/world-languages-cultures/interpersonal-communications/.

Presentational Speaking Task: Cultural Perspective Presentation
What was the intent of this task?

This task assesses speaking skills in the presentational communicative mode by having students give a
presentation on a cultural topic to a Japanese class. It consists of a single prompt in English, which identifies
a cultural topic and details how it should be discussed in the presentation. Students are given 4 minutes to
prepare the presentation and 2 minutes for its delivery. The presentation receives a single holistic score
based on how well it accomplishes the assigned task. In addition to language skills, the score reflects the
level of cultural knowledge exhibited in the presentation.

How well did students perform on this task?

The mean score of the Standard Group was 4.13 out of a possible 6 points. The mean score for the Total
Group was 4.79. Most students were able to perform the task relatively well. Students were able to speak on
the topic covering a wide range of choices, including kendama, a traditional Japanese toy, shiritori, a
Japanese word game, and Pokemon, an anime-based Japanese video game.

What were common student errors or omissions?

The topic of the 2016 exam seemed to be very familiar to most students. Even those students who were not
able to express their own view or perspectives in Japanese sentences could list game software company
names such as f£: X & “Nintendo” and Y =— “Sony” and game software such as ¥k “Yu Gi Oh” and 7~
7 & L “Pokemon.” However, various errors and omissions were found. They included the following:

e Some students talked about [ ¥ (mountain climbing), ¥} (school club activities), £ (Haiku
poems) that were neither about toys or games. Such responses received low scores even though the
presentations demonstrated relatively high proficiency in other respects.

e Although students were asked to present their view or perspective on Japanese toys and/or games, a
considerable number of responses compared Japanese toys/games with American toys/games, and
described three aspects of each and gave their preference. These tasks are akin to those of the
Compare and Contrast Article.

e Many students talked about their own experiences (HARKD 7 — L& L7122 ENH YD £9),
preferences (HARD 7 — LN T A U I D — 5 LV % T7), and some students talked about
their wish to work for a Japanese game company ( H KD 47— A4 T & 72V ) CT9) in the future.
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e Many responses used ordinal cohesive devices such as #—IZ, % .12, RIZ. &I effectively
to organize their presentation. However, at the same time, a considerable number of responses
switched around the sound segments of those transitional cohesive words and resulted in use of the
wrong word (W H7ZUVNT IZ72WDIT, S ATEVID).

e Several responses merely added one or two short statement(s) after the ordinal cohesive devices
using simple structures such as & —IZ AARD BT A IEI AR TT, H 7 = A—T g & hn
TY, FBIET A —A1ZEH LAV T resulting in a short presentation without much
content.

e The most common grammatical errors pivoted around stating reasons. The errors include (1) the
misuse of ~ T3 asin 72 H 7R 51X, 7 — AD4F X T, (2) the reversal of the cause and effect ideas
asin 7 — L% LETND, 7= ADMFZ T, and (3) the incorrect use of 7>% and D C as a
connector of two separate sentences (~23Mf X TN b, BH LAWTT).

e Some responses mixed the ~ T3/ 7 style and ~7Z style in the two-minute speaking
presentation.

e Pronunciation errors that stood out were related to katakana words such as 7/ 1 A for 7 —2 and ¥
Y 7 for V¥ L.

e Some responses attempted to use English words with English pronunciation in the sentences ( H A%

FED toys 1L kids 23 & T9).

Based on your experience of student responses at the AP® Reading, what message would you like to
send to teachers that might help them to improve the performance of their students on the exam?

Teachers need to ensure that students are aware of the different requirements between the Compare and
Contract Article and the Cultural Perspective Presentation prompts and should give students ample
opportunities to practice addressing all the requirements.

Teachers may continue to remind students to outline their ideas for all requirements before beginning their
speech. Teachers may encourage students to create cognitive mapping (“thought maps”) or a simple table to
help them think about and organize the five aspects and examples for the test-specific task. Students should
also be encouraged to expand their ideas by adding one or two things.

Teachers should continue to encourage students to use common introductory expressions such as Z 417> 5
~IZOWVWTHOAE—FZLET or 5056 ~IZ 2O\ TEE L %9 and use common concluding expressions
suchas LA ETd or TN T~IZDOWNWTDOA Y —F Z#& V £ 7 as well as using the ordinal cohesive
words such as ¥ 7 5T or 5 1T to list five aspects or examples.

Teaching strategies to prepare students for the oral presentation portion of the exam may include (1)
providing ample opportunities of timed presentations for students on a variety of Japanese cultural topics, (2)
giving frequent formative feedback on their performances, (3) having students use the common expressions
mentioned above in their presentations, (4) encouraging students to use Japanese hesitation sounds such as
H®D 9 and X o & instead of “um” and “uh,” and (5) having them listen to short speeches that are slightly
higher than their proficiency level.

For more ideas to enhance your students’ presentational speaking skills, please visit AP World Language and
Culture Interactive Online Module — Presentational Communication: A Focus on Speaking at
https://cb.collegeboard.org/ap-training-modules/world-languages-cultures/presentational-communications-
speaking/.
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