AP 6 CollegeBoard

Chief Reader Report on Student Responses:

2017 AP® Japanese Language and Culture Free-Response Questions

e Number of Readers 39

Total Group
e Number of Students Scored 2,429
e Score Distribution Exam Score

e Global Mean
Standard Group*

e Number of Students Scored 1,308
e Score Distribution Exam Score

e Global Mean

* Standard students generally receive most of their foreign language training in U.S. schools. They did not indicate on their answer sheet that they
regularly speak or hear the foreign language of the exam, or that they have lived for one month or more in a country where the language is spoken.

The following comments on the 2017 free-response questions for AP® Japanese Language and Culture were
written by the Chief Reader, Motoko Tabuse of Eastern Michigan University. They give an overview of each
free-response question and of how students performed on the question, including typical student errors.

General comments regarding the skills and content that students frequently have the most problems with
are included. Some suggestions for improving student preparation in these areas are also provided.
Teachers are encouraged to attend a College Board workshop to learn strategies for improving student
performance in specific areas.
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Question #1 Task: Interpersonal Writing — Text Chat
Max. Points: 36 Total Group Mean Score: 22.63
Standard Group Mean Score: 19.28

What were responses expected to demonstrate in their response to this question?

Text Chat 1-6 evaluates writing skills in the interpersonal communicative mode by having students respond as part
of a simulated exchange of text-chat messages. The prompt comprises a statement in English identifying an
interlocutor and conversation topic, and a series of six brief messages to which students respond. Each message
consists of a chat entry in Japanese and a brief direction in English that provides guidance on what is expected in
the response. Students have 90 seconds to read the message and respond at each turn in the text-chat exchange.
Each of the six responses receives a holistic score based on how well it accomplishes the assigned task, and all six
scores count equally in calculating the total score.

On this year’s exam, students participated in a text chat with Takeo Yamada, a student at their sister school, on the
topic of pet ownership. To successfully respond to the prompt, students needed to (1) respond to an initial inquiry, (2)
discuss what pets are popular among their friends, (3) discuss the benefits of pet ownership, (4) give advice to
convince the interlocutor’s mother to allow a pet, (5) give their opinion about Japanese pet cafes, and (6) ask one or
more questions about pets in Japan.

How weell did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Text Chat 1 Prompt: Respond. b & 2 & Xy MIZOWTEWTHULU?

e For the most part, students did well on this prompt. The majority were able to respond
appropriately and encourage the interlocutor to continue. Some students included a self-
introduction, even though the context did not require that. Other students immediately
launched into a discussion of pets (typically explaining about their own pets) without
responding directly to the prompt.

Text Chat 2 Prompt: Give at least two examples. ZZED ] Tix, FARy FBRAR
HDD?

e In general, students did well on this prompt. The topic of pets seemed to be easily
accessible to students, and they generally were able to write about one or more aspects of
popular pets. Most students were able to mention at least two types of pets that were
popular. Some students seemed not to have read the English instruction to give at least
two examples, and discussed only one type of popular pet.

Text Chat 3 Prompt: Explain. X FBFIZWB L, FARENRNNLEES ?

e [t was not uncommon for students to misinterpret this prompt. Those who understood the
question correctly tended to perform well. Even those who failed to interpret the question
correctly, however, mostly responded to the English instruction “explain” by doing their
best to produce some sort of explanation.

Text Chat 4 Prompt: Give advice. "X FBIZILWATZIT E, BEIABRRy FEHWRA
Fhe ES5LZBVWNWEES 2
e This prompt required students to offer advice to a peer in response to a conflict with his mother over
whether or not he could have a pet. Many students were able to meet and exceed the requirements for
basic task completion by offering appropriate advice to Yamada though others fell short of task completion
and/or received lower scores due to syntax errors, inadequate vocabulary, lack of control over more
complex grammatical forms, or orthographic issues that impeded readability or comprehension.
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At higher levels of ability, responses often narrated the writer's own responses to a similar problem with a

parent, but stopped short of suggesting explicitly that Yamada emulate the writer's actions for himself. At

lower levels, writers offered a series of empathetic statements such as K% C9 42 but did not suggest any
advice.

Text Chat 5 Prompt: Give your opinion. & Z AT, 4, HARTIX, Xy bEi#ERD h7
R SAHBATEITE, E5B5 2

In this section of the test, many responses were successful in discussing student opinions about pet cafes
in Japan. Students interpreted “pet cafe” in various ways, including cafes where pets lived and could be
visited by customers, restaurants or cafes which catered exclusively to pets, or cafes where you could take
your pet to eat with you, etc.

o Many responses discussed the hygiene concerns of having pets in eating establishments, and
some of these went on to recommend shed-free dog breeds, etc. out of an apparent concern for fur
and dander getting into food and drinks. This resulted in many references to things like H % A &
bR L7Z 50 ete.

o Many responses discussed their own experiences with pet cafes, or their general knowledge about
pet cafes, without providing any apparent opinion concerning them. Some answers listed various
types of pet cafes, but did not provide an opinion on any of them.

Text Chat 6 Prompt: Ask a specific question. H%IZ. HADRy MIZOWT, A 7=nz & b

5?

Responses to this prompt were generally successful in asking a specific question about pets in Japan. Lower-
scoring examples tended to fall into two general types: either they failed to ask a question, regardless of
delivery and language use, or they asked a personal question of Yamada that was related to pets but not
actually about pets in Japan, as the prompt directs.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

General misconceptions and gaps in knowledge : Text Chat 1-6

Orthographic Errors: Some students were °

unable to type correctly in Japanese and
convert kana to kanji (e.g., ™~ I, ™~ | for pet;

if] = for BRES A E 9 for fd H),

Responses that contained nothing but hiragana
or romanization were difficult to read.

Strong responses used an appropriate mix of
kana and kanji.

Katakana words, such as the names of
particular breeds of dog, were difficult for some
students.

Many students were able to correctly write the
names of particular breeds (e.g., By J AT
K FU9, rAT—FKNL, I—LFT L K

=/\=))

Some responses did not use the correct counter
for animals. For example, some responses used
—-D for a dog.

Other students were able to use the counter
mostly ONX appropriately.

© 2017 The College Board.
Visit the College Board on the Web: www.collegeboard.org.




e Some responses used and/or typed particles
incorrectly, such as %> instead of (L or 3
instead of % .

Stronger responses used and/or typed correct
particles.

e Many responses contained inappropriate verbs
to refer to pet ownership, suchas & 9, > C

W5, and Y F7.

Students producing more advanced responses
were more likely to correctly use the verb i 9 .

e Sytax in some resonses was limited to very
basic structures (A /£ B T3 and A3 H Y £
7).

Stronger responses incorporated a variety of
structures such as a relative clause (A XD H 5
W I), structure denoting reasons(~ 7271 5),
structure appropriate for advice (~ L 7z 7743
V), ete.

e Some responses did not include any transitional
elements (and, but, on the other hand, more
OVEL).

Many students were able to use transitional
elements that made clear the structure of their

responses (e.g., © L C, NI, H &, O&EIZ,
R D).

Text Chat 1

e Some students did not respond to, and may not
have understood, the basic question: VT %,
U ? For example, some interpreted the
prompt as asking for a definition of “pet.”

A strong answer directly responded to the
prompt by encouraging the interlocutor to
continue. Many strong answers also contained
some sort of elaboration. For example,
explaining that the student liked pets and thus
was looking forward to the exchange.

Text Chat 2

e Some students discussed only their own pets
and did not mention friends’ pets and/or did not
explicitly address what pets are popular. These

students may not have understood the question:

K D] TlX and/or the word A% may have
been difficult for some students.

The strongest responses in terms of task
completion explicitly mentioned two or more
types of pets popular among the student's
friends, although they also sometimes
elaborated by mentioning the student’'s own
pets, or the student’s preference in pets.

e Vocabulary in some responses was limited to
very basic words (&2, M, K, 7).

Students who performed well were able to
produce a variety of rich vocabulary in their
responses.

e Many students used theverb 5 / H VY £7°
for animals instead of the verb appropriate for
animate subjects, \V5 / WVE T

Stronger responses used the more appropriate
W% /W& T, and many students were even
able to use fil > TW5 /il > CTUWVET .
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Text Chat 3

e Instead of discussing the benefits of pet
ownership, many students instead discussed
how to properly care for pets. Other students
interpreted the question as asking whether pets
should live inside or not.

The strongest responses demonstrated that the
student had correctly understood the question
and focused on the benefit of pet ownership.

Text Chat 4

e Many responses lacked knowledge of the basic
syntax structures used to offer advice to another
person. Many students replaced clear advice-
giving structures such as ~7= 5 & 9 T¥
with forms such as ~ T < 72 &\ or even ~72
<AA
At score levels 3 and lower, students often
resorted to simple verbs as a way to render their
advice to Yamada in sentence such as ~X v k%

PWET or BEES AICEEL £ T

Responses that demonstrated understanding
were able to apply the correct use of advice
sentence structures. Examples of such
responses appear below:

BEIAICAEZNRy hOBEEZT- SR
BH=6E S TTh,

HOoOEHEZBoAEZ D LLEZIEI DOV
k/E&H‘bo

H7Z TRy hOEETE 22 LaboA B
B AIZRESD etc.

BRESAICEE LBV,

e Many students narrated their own experiences
with their own mothers in conflicts over pets:
FLOFHLRy hEBHWTT, FATRHZEEL
T, RLKLEE-T, "y Fbbol, In
these cases, advice was often not offered, as
the student instead explained what he or she
did and did not extend that suggestion to
Yamada's case explicitly.

Responses that demonstrated adequate student
understanding managed to offer clear advice to
Yamada and avoided a focus on the writer's
own experiences at the expense of suggesting a
course of action to Yamada.

2455, INE Ny FDIE ) B E B
I, 22X, ARH-oT, I<F-T. B
BIADOKFELIINy MZhlenld L
BVWEd,

e The word “responsibility” was often transposed
into katakana or katakana/hiragana
combinations, such as L A7 B U F by
students who didn’t know better Japanese

terms like BT, w255, HiGx2 3 5.

Answers which instead employed appropriate
Japanese vocabulary (1T instead of L A7 7
v B U F, for example) scored higher.

o Many students wanted to attribute Yamada's
mother’s aversion to pets to an allergy issue,

but very few could produce the word 7 L' /L%
—in katakana.

Correct use of the katakana word 7 L' /L% — was
typical of higher-scoring responses of this type.

ENBRIMITLAE—RHEE05y k
B> TWETHRZ, ELT, EORDBDA
FVRNWHAA T EREASTZHENNERS, filx
X, ABEDEEIZE D TT D,
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e Use of phrases such as {5272\ or fif § T
& £ A stopped short of offering advice
(even if that advice was for Yamada to give up
his campaign for a pet), insofar as they didn't
suggest any specific action for him to take.
Students who did suggest a specific action in
this vein scored higher.

Responses that showed understanding needed to
suggest a specific action that Yamada could take
to remedy his problem as shown in the examples
below:

o HELDBLTHTNVNLEES,
o BRIALBoLMRL TS,

o Ry bR TOBREDREBAL D E D
<

Text Chat 5

e Many students did not understand the phrase
~y M EWERD N T = and various
understandings of this phrase became
apparent among the responses. It appears that
many students mistook #X% for &% as a
result of this tendency in the responses.
Responses which made this error were likely
to discuss refreshments that pets could enjoy.

e Responses that completed the task and
demonstrated understanding of the prompt
were able to express something that was
identifiable as a personal opinion or value
judgment, as seen in the following examples:

o Ny RNLWEREZDTNELEI D, b
ToTHIEWVWERS, ABEVRIORE K
WEATZD . EHRLWE D7D LT,
T WNERES,

o XNy T7xFTIELLWVVET 4 FIV)
BT 2 REIATE 2V TT,

e  Some responses seemed to be still responding
to earlier text chat prompts (particularly
prompt 4). These answers generally only
earned credit when they suggested that
Yamada visit a pet cafe, possibly with his
mother, as a way to convince her to allow him
to have a pet, in addition to expressing an
opinion about pet cafes.

e Responses that contained a recommendation for
Yamada but still scored well for this response
also contained a clear expression of a personal
opinion, as in the following:

o Ny LI T7ITVVWNWEZIALBELY, BLEB
BEALE—HIH TN o2n, Xy b &
HEIZRD0h,

Text Chat 6

e Statements not in a question format did not
satisfy the conditions for task completion and
scored on the lower end of the scoring
guidelines.

o FAF~y FAREIZIT,

o HAD—FEAALLRRNITERTT R, HERIT
T PDVWDNSEBRRP KR E T
‘g‘o

e Responses that demonstrated understanding of
this prompt included clear questions and were
not limited to statements alone. Examples of
successful responses are:

o ARy MBAZDBH Y ET D

o HARTIZEARNRYy MR—FBANZDBHY £F
M, FLT, BROT N— Ty " BHo
TEHEDELEEHEE L, EBHEARTRY
EHDLOEDREBBWVTT D,
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Some responses just talked about specific
kinds of pets and their qualities and did not
ask a question.

2 EANARDODRy FRHDHTH, FATH
 HARIZEWZWTT,

Responses which demonstrated
understanding might discuss specific breeds
or types of pets, but they also posed a
specific question.

MHERIZAARTIIAAREREEEELE
D, FIUIARYE 2D ?

Some responses posed personal questions to
Yamada and did not satisfy the task insofar as

Responses which demonstrated understanding
asked a specific question whose focus was

clearly on pets in Japan generally. It was
possible for the entire response to do that, thus
completing the task, and still contain an
additional question or questions directed
toward Yamada. This was not an issue in terms
of task completion.

they did not ask a specific question about H
KD~ k. Some questions, such as KD
IMNRZ XV FTZTI7)?, seemed to be
directed to Yamada and were often
considered to be off-topic if they constituted
the entire response.

e Answers which simply stated that they did e Responses that demonstrated understanding
not have any questions for Yamada fell short of avoided this pattern and asked a clear question
task completion. about pets in Japan.

o AARIMEI AT 72FENH DO THERMITH
DEFA, BRIZZHEIZ—FEIIIT-TNS
DT, bIBSNANALRFEZHM> TVNE
—g—‘O

Based on your experience at the AP° Reading with student responses, what advice would you
offer to teachers to help them improve the student performance on the exam?

e Some students spent time on an unnecessary self-introduction. Teachers may want to remind students that
a self-introduction is not always necessary at the beginning of a text or conversation prompt. If one is not
needed, omitting the self-introduction will give students more time to elaborate after they have directly
addressed the prompt.

e Teachers should impress upon students the importance of carefully reading the English instructions to see
what is requested by each prompt on the test, and the importance of following those instructions.

e Teachers should remind students of the importance of responding directly and explicitly to the prompt.

e Students will benefit from learning how to produce typed Japanese responses from an early stage of study,
and from having many opportunities to practice (word-processing skills), so that they can type fluently and
efficiently by the time they take the test. This not only makes their answers more readable, it also gives them
more time to produce the elaboration that is expected of a strong response.

e Providing additional training on katakana loanwords and vocabulary-building exercises would help to
diminish the impact on the orthographical issues discussed above.

e Teachers should focus on helping students use transitional elements to improve language flow and to utilize
embedded questions and noun modifying phrases to construct more sophisticated responses.

e Students should be coached on the distinction between personal and general questions and advised how
best to address these appropriately.
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What resources would you recommend to teachers to better prepare their students for the
content and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP
experience so that students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance
and have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional text chats from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-

language-and-culture

e Begin by having students respond to text chats early in their language-learning experience so they become
familiar with the task. Also, begin to integrate more sophisticated language, such as transitional phrases and
cohesive devices, well before the beginning of the AP experience.

e Complete the AP World Languages and Cultures online module on interpersonal writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Task: Presentational Writing — Compare and Contrast Article
Max. Points: 6

Question #2

Total Group Mean Score: 3.71
Standard Group Mean Score: 3.18

What were responses expected to demonstrate in their response to this question

This task assesses writing skills in the presentational communicative mode by having students write an article for
the student newspaper of a school in Japan. It comprises a single prompt in English, which identifies two opposing
sides of a single topic and details how they should be compared in the article. Student must also state their
preference for one of the sides and provide a reason for it. Students are given 20 minutes to write an article of 300 to
400 characters or longer. The article receives a single holistic score based on how well it accomplishes the assigned
tasks.

On this year’s exam, students were asked to compare and contrast group projects and individual projects. To
successfully respond to the prompt, students had to describe at least three aspects of each type of project, to state
which type they preferred, and to give reasons for their preference.

How weell did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

e Qverall, the responses demonstrated the ability to describe aspects of the two different types of projects and
they highlighted similarities and differences. The discussion most commonly focused on the positives and
negatives of each type of project, based on the student’s individual experience.

e On the word or concept level of execution, many students, especially those who were less proficient, had
difficulty writing “individual project” and “group project” as loanwords. More advanced students used a
variety of terms to express these two concepts, and with greater accuracy.

e Judging from the amount that students were able to write, including those responses from the lowest score
levels, this prompt seems to have been a topic that was relatively easy for students to write about.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Many responses did not convert kana to kanji
correctly (Z for A ; /) for ] ; HILE for
T ).

Students demonstrated the correct spelling of
words, including long versus short vowels, so
that such conversion errors are less likely to
arise.

Particle errors: Students must remember that
object and topic markers take special kana, %
and &, and not ¥ and 4. In addition, |3 must
not be converted to .

Correct kana are used to express the particles,
and did not undergo kanji conversion.
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e Many responses demonstated lack of e Stronger responses used the Japanese term {#
knowledge of the word for “individual” (fE ). N, as well as the correct spelling of 7' /L —=7"
They used loanword { > 7 4 Y 27 /L,
with a variety of misspellings, for “individual
(project).” Other terms that appeared included
— AN and Y —u — (‘solo’). The loanword
“group” (¥ /v — ") also showed a variety of
misspellings. Some students used terms such

as $, FA, and AL for “group.”

e Many students did not know the formal e Students used the terms FHiE %, FALLA, and 3
vocabulary for “similarity” and for “difference.” 18 . effectively in structuring their articles.
Consequently, they used a variety of terms and
locutions that were not quite as tight in
organizing the discourse as the formal terms
could have been (e.g, &> L Z A RL & Z A,
LLTWD AR, E o TV D).

e Many students, especially those at the higher e Student omitted provision of a summary at the
score levels, provided a summary of the end, and instead simply concluded with the
comparision as a conclusion. This is not desired statement of preference and reason. Some
in essay writing in Japan. students also followed with an invitation to the

reader to think about whether or not they
agreed with the writer, and what their
preference would be.

e Most students supplied transitional elements, e Correct use would be —-2> H DfHE S, ~DH
but some used them incorrectly or with errors. DFEE A and [ U Z & 1 (or something
For example, in a series of two differences and similar).
one similarity, it is strange to say —-2 H DO A&
A, > H DOFHE A, and then —> H OFELLA
when there are no more examples of similarities.
An example of mistaken rendering is —2® H .

e Transitional elements and cohesive devices e More use of transitional conjunctions that
linking or contrasting thoughts at the sentence illustrate the flow of thought (e.g., VN TE 2
level were less commonly used than those used T oFD FofRPY, LA T)canbe

as paragraph headers. This results in the simple effective in facilitating comprehension.
listing of points, which is more demanding of

the reader’s work in comprehension.

Based on your experience at the AP° Reading with student responses, what advice would you
offer to teachers to help them improve the student performance on the exam?

e This year, there were quite a few mechanical errors at all response score levels. For example, some
responses employed wakachigaki, or ‘spacing between words,” which is not used in writing Japanese. In
other cases, some responses sporadically neglected to insert periods to indicate the end of a sentence.
While not an error, many responses did not organize their essay into paragraphs despite the fact that
transitional elements that would commonly appear as paragraph headers were used. Responses that are
properly organized into paragraphs are easier to read. It is recommended that teachers devote one
segment or session to target the mechanics of presentational writing in order to address these types of
errors.
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e Judging from the omission of the expression of preference and reason from quite a few of the responses, it
is recommended that teachers present a prompt in class, and make certain that students respond to all
aspects of the prompt. It may be helpful if students take three or four minutes to map out an outline of their
article before beginning to write. Finally, to give the students a firm idea of the quality of writing and the
level of detail expected at each level, students should be provided with sample responses from each of the
score levels 4, b, and 6 as stipulated in the scoring guidelines, and have them discuss the differences
between levels.

e Basic evaluative terms such as 28 L\ [tanoshii], VM [1d], 4 & [suki], are remembered by most and are
easy to use, but hard to elaborate on. Students should expand their range of descriptive terms. In addition,
class work on how to elaborate a description or opinion would be useful.

e Finally, typing and character conversion practice is important. There may still be issues with respect to
daily work on Mac computers, versus the conversion mechanism on PC-based computers in the testing
environment.

What resources would you recommend to teachers to better prepare their students for the
content and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP
experience so that students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance
and have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional compare and contrast articles from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-

language-and-culture

e Begin having students write compare and contrast articles early in their language-learning experience so
they become familiar with the task. Also, begin to integrate more sophisticated language well before the
beginning of the AP experience.

e Complete the AP World Languages and Cultures online module on presentational writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Question #3 Task: Interpersonal Speaking — Conversation

Max. Points: 24 Total Group Mean Score: 16.24
Standard Group Mean Score: 13.54

What were responses expected to demonstrate in their response to this question?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as part of a
simulated conversation. It comprises a statement in English that identifies an interlocutor and conversation topic
and a series of four related utterances in Japanese. Students have 20 seconds to speak at each turn in the
conversation. Each of the four responses receives a holistic score based on how well it accomplishes the assigned
task, and all four scores count equally in calculating the total score.

On this year’s exam, students participated in a conversation with Hiroko Kikuchi, the president of an
environmental club, about global warming. To successfully respond to the prompt, students had to (1) respond to
the initial inquiry appropriately, (2) state their preference for gasoline-powered cars versus electric cars, (3) explain
that preference, and (4) state a preferred day for a follow-up conversation.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Conversation 1 Prompt: HIBRIBEKIZOWTEEE LEZWATTR, XALLSBEWLET,
e Most students were able to reply by using a natural formulaic response (& A L < BJfAV N L % ), followed by
a self-introduction. Even students who seemed unable to produce elaborate greetings managed the response
by using simpler structures. Most responses contained consistent use of register and style appropriate to the
situation. Some students included rich vocabulary and idioms. However, many students did not understand
that the prompt was about global warming, and instead talked about the environment or environmental
issues (e.g. recycling).

Conversation 2 Prompt: £, ETTR, VI UV 2EIBELEREFEIEE, EHLORVWEEWET
3
e Most students were able to state their opinions about which type of vehicle they preferred (electric or
gasoline-powered cars). Even students who did not elaborate on their opinions were able to address the
prompt. Some students managed to use science and technology related expressions such as & = (ecological)
and HIEK D 72 812V W (good for the earth).

Conversation 3 Prompt: £ 9 LT% 9 B 5 D TT A,

e A wide range of responses was observed for this prompt. Some students successfully gave reasons by
comparing the pros and cons of electric and gasoline-powered cars. However, a surprising number of
students received little or no credit for this prompt because they found it difficult to find a way to explain
their preference and how it related to global warming, so apparently they gave up.

Conversation 4 Prompt: Z 9 T30y, HAWTT A, bo i L-WATTZ, KAIXWORWUWDTT Y,

e Many responses provided a specific date and/or available time, and thus successfully completed the task.
High scoring responses included details about their schedule with good control of language. Some students
provided negative responses, such as K L=V 72 < 720 TF “Idon’t want to see you next week,” and 3K
I L T9 “T will be busy next week,” which were acceptable responses. Some responses provided
alternative date(s) and time, which earned a higher score. Some responses responded in a question, such as
AR IZVINTF ) "Is weekend okay?” which were also acceptable.
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What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Conversation 1

Some students were not able to use appropriate
responses and responded only minimally: (V.

Strong responses included appropriate
response, suchas LA LS BFAWLE T or =
H56Z%, KALKBEWLET.

Some students misunderstood their role in the
conversation and ended by saying 3R & L 7=
WATT

Strong responses included a positive reply T &

LT HRIZOEMIELET.

Some students did not know the Japanese word
for “global warming” and used globe #1EK or
environment Fiix.

Strong students used a word “Global warming”

HERIR AL,

Conversation 2

Some students merely stated how they went to
school without stating their preference.

RIINATITEE LT

Strong responses included a clear statement
addressing the prompt with elaboration.

WYV wfEdE, ORI, EXEME
IEMBNNE B nET, HIEKIE, I\ b Z
EEZZIUTEREZME S HiL, RBEICVWNE
BNET, Hh—x—0ob, IV L Z2fibk
WTT b,

Some students responded using simple
sentences without elaboration:

BRE, FEWVEST, FE - - LT, b
BunE4,

Strong responses included a solid cause-and-
effect relationship between the use of gasoline
and global warming.

BRERD, YV e BE, A, #ERE
LD RERFERD—2L 72> TNLHNBLT
B

Conversation 3

Some students misunderstood & 9 L T as
“how” and responded inappropriately (e.g., & H

TATE £,

Students producing strong responses correctly
understood &£ 9 L T as having the same
meaning as 72,

Some students used English words (CO2 %

emit L' £7). Insome cases, inappropriate
vocabulary interfered with comprehensibility

(ED vs. fif 5) (BB vs. Bl or KK).

The strongest responses incorporated a variety
of rich vocabulary: 2V Ik &, JE T A, HEH
9% . Some students were able to correctly
express the reason for global warming: BE5 A

2T BT, MERICEEESE X £,
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e A number of students gave characteristics of e The strongest responses in terms of task
gasoline-powered and/or electric cars that were completion explicitly compared the pros and
not related to global warming: %~ U > 1E&E 0 cons of using electric and gasoline-powered
TF, WRERVCTIF Y, @HLsRnT | A
7

Conversation 4

® Some responses partially addressed the prompt, | ® Strong responses in terms of task completion

such as [\, KMl 1TV W T, suggesting that explicitly mentioned a specific date(s) and time
some students did not fully understand the such as “next Monday will be fine Gii# (% H ##
prompt. H 23\ T9), including elaboration on the

preferred date and time. These types of
responses received a higher score.

e Students responded to the first half of the e Strong responses answered the question “When
prompt: "I think it's interesting (& L AUWT are you available next week K IZ VD30
9 &)" and "I also want to talk (FAHEE L 72T TT9)?”
+) .

e Some students had difficulty expressing “any e Strong responses used ~ T % appropriately (V)
day/time will be fine (8 H 23\ Y, 72 A D RE[H DTHLWWNTTIHEH TH WU T,
HU).”

e Common grammatical errors included those e Strong responses used particles, copula in a
with particles, inappropriate insertion or subordinate clause, and te-form (3% L A< Q)
omission of the copula asin ~72 & HW FE 7, appropriately.

and the te-form.

Based on your experience at the AP° Reading with student responses, what advice would you
offer to teachers to help them improve the student performance on the exam?

e Students will benefit from learning to directly address the prompt and provide relevant information first.
Students must be encouraged to carefully listen to the English instructions to understand the situation and
pay attention to what is requested by each prompt. Even fluent and detailed responses will not receive a
strong score if they have not successfully completed the task required by the prompt or have provided
irrelevant information.

e A considerable number of students had already given reasons in previous prompt(s) and expressed
awkwardness with a statement such as “& > X H UV FE L721F £." Teachers may want to remind their
students that each prompt will be rated separately and that they do not need to spend time referring to an
earlier prompt, but should instead simply respond to the new prompt fully.

e Many students seemed to have difficulty saying “Any day/time will work for me,” and there were many
variations of inaccurate forms. Since this expression is useful in everyday conversation, students will
benefit from learning how touse T4 asin W\ TH, {ifig H TH, {flRFC % and from having many
opportunities to practice.

e Once students have mastered basic vocabulary and structures, they should be encouraged to continue to
practice to express themselves in communicative situations.
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What resources would you recommend to teachers to better prepare their students for the
content and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP
experience so that students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance
and have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional text chats from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-

language-and-culture

o  Work with students so they become familiar with how long 20 seconds is so they can become more
comfortable about how long their responses can be.

e Complete the AP World Languages and Cultures online module on interpersonal speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Question #4 Task: Presentational Speaking — Cultural Perspective Presentation

Max. Points: 6 Total Group Mean Score: 4.39
Standard Group Mean Score: 3.72

What were responses expected to demonstrate in their response to this question?

This task assesses speaking skills in the presentational communicative mode by having students give a presentation
on a cultural topic to a Japanese class. It consists of a single prompt in English, which identifies a cultural topic and
details how it should be discussed in the presentation. Students are given 4 minutes to prepare the presentation and
2 minutes for its delivery. The presentation receives a single holistic score based on how well it accomplishes the
assigned task. In addition to language skills, the score reflects the level of cultural knowledge exhibited in the
presentation.

On this year’s exam students were asked to make an oral presentation on the topic of Japanese geography. To
respond successfully to the prompt, students had to discuss at least five aspects or examples of Japanese
geography. They had to begin with an appropriate introduction, give details, explain their own view or
perspective, and end with a concluding remark.

How weell did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Students were able to approach the topic of geography from multiple perspectives. Topics included geographical
characteristics of Japan, famous mountains and rivers of Japan, the population issues, city planning, hot springs, and
earthquakes. Many students addressed most aspects of the prompt including explanation of view or perspective
though they often lacked detail or elaboration. The cultural information provided was generally correct, but simple.
Vocabulary and expressions were appropriate but limited. The grammar and syntax were appropriate, with several
errors in complex structures.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

e Students’ limited grasp of geographic e Students demonstrated geographic knowledge

knowledge triggered a reliance on basic of Japan. H A AKDOHBIZ DWW TEELE9, AR
vocabulary and expressions not specifically ..

related to the prompt. For example, H A& D #i#{
TN TT, VAT 74— LAN
<9,

* 0

Weaker responses were often very short, with
long pauses. This resulted in presentations
containing very little content. The overuse of
fillers such as X X & or & ® 9 was also
common in this type of response.

Students producing the strongest responses
responded fully and at a natural pace, without
significant pauses and fillers.

Some responses were stronger at the beginning,
but then broke down. Some began with a weak
start, but then became stronger.

The best responses exhibited a more constant
production of coherent speech.

Some students spoke very quickly, making the
content of their presentations difficult to
understand.

Many students seemed to be familiar with how
to give presentations and spoke at an
appropriate pace.
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e Many students did not know the Japanese e Strong responses demonstrated the ability to
words for key terms and used the direct use a wide range of appropriate vocabulary.
translation expressions from English, such as

Fujiyama, KR &HDO, KK, and FK

3.
e Some students used English for place name, e Stronger responses were limited to Japanese
landmarks and concepts they did not know how word, phrases, and place names.

to say in Japanese (Atlantic Ocean, Sea of
Japan, etc.). Many students simply used
English words with Japanese pronunciation
suchas 74 7 K, "o T4 v I F—T%

.
e Some students providing explanations began e Stronger responses produced the appropriate
sentences appropriately with 7272 5, but structure: 72 /72 5, ~1 5T

then ended the sentences with ~ T

Based on your experience at the AP° Reading with student responses, what advice would you
offer to teachers to help them improve the student performance on the exam?

e Find ways to continue to integrate concepts, vocabulary, and contents related to Japanese area studies,
including Japanese geography. Provide opportunities for students to learn about a wide range of topics.

e (Give students opportunities to talk about relative locations and directions by providing appropriate
expressions and vocabulary, and increase the area from a room to a country. For example, H A[ZH[E D 8
WZH Y ET, AARITIFEIZHENLTWET.

e [Expose students to ample examples of authentic essays and presentations on Japanese culture that are at

or slightly higher than the intermediate-mid range of proficiency level, so they can strive toward smooth
speeches using appropriate transition words and cohesive devices.

e (Coach students to speak at a consistent pace and not to rush.
e Teach students to try not to use English. Instead teach how to use circumlocution.

What resources would you recommend to teachers to better prepare their students for the
content and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP
experience so that students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance
and have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional text chats from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-

language-and-culture

e Begin having students prepare presentations early in their language-learning experience so they become
familiar with the task. Also begin to integrate more sophisticated language well before the beginning of the
AP experience.

e Complete the AP World Languages and Cultures online module on presentational speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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