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Chief Reader Report on Student Responses:

2018 AP® Japanese Language and Culture Free-Response Questions

e Number of Readers 42

Total Group
e Number of Students Scored 2,459
e Score Distribution Exam Score

e Global Mean
Standard Group*

e Number of Students Scored 1,270
e Score Distribution Exam Score

e Global Mean

* Standard students generally receive most of their foreign language training in U.S. schools. They did not indicate on their answer
sheet that they regularly speak or hear the foreign language of the exam, or that they have lived for one month or more in a country
where the language is spoken.

The following comments on the 2018 free-response questions for AP® Japanese Language and Culture were
written by the Chief Reader, Motoko Tabuse of Eastern Michigan University. They give an overview of each
free-response question and of how students performed on the question, including typical student errors. General

comments regarding the skills and content that students frequently have the most problems with are included.
Some suggestions for improving student preparation in these areas are also provided. Teachers are encouraged
to attend a College Board workshop to learn strategies for improving student performance in specific areas.
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Question #1 Task: Interpersonal Writing — Text Chat

Max. Points: 36 Total Group Mean Score: 24.32
Standard Group Mean Score: 21.11

What were the responses to this question expected to demonstrate?

Text Chat 1-6 evaluates writing skills in the interpersonal communicative mode by having students respond as part of a
simulated exchange of text-chat messages. The prompt comprises a statement in English identifying an interlocutor and
conversation topic and a series of six brief messages to which students respond. Each message consists of a chat entry in
Japanese and a brief direction in English that provides guidance on what is expected in the response. Students have 90
seconds to read the message and respond at each turn in the text-chat exchange. Each of the six responses receive a
holistic score based on how well it accomplishes the assigned task, and all six scores count equally in calculating the
total score.

On this year’s exam students participated in a text-chat with Keita Morikawa, a Japanese exchange student, on the topic
of school clubs. To successfully respond to the prompt, students needed to (1) respond to an initial inquiry, (2) give at
least one example of the types of clubs that are available in the respondent’s school, (3) give a general opinion about
participating in school clubs, (4) give a suggestion to Keita about a school club to join, (5) justify an opinion about that
suggestion, and (6) explain what one has to do to become a member of that school club.

How well did the responses address the course content related to this question? How well did the responses integrate
the skills required on this question?

In general, students did well on this task, as evidenced by the relatively low number of “0,” “1,” and “2” scores. The topic
of school clubs seemed straightforward and easily accessible to students who were generally able to write about and
provide information about school clubs. For example, most respondents were able to give at least one example of a club
at their school. Still, some students seemed not to have read the English instructions and/or did not utilize grammar
structures that would have strengthened the quality of their response. Complex grammatical structures and rich
vocabulary were not abundant.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Text Chat 1
For the first prompt, in which respondents were The strongest responses in terms of task completion
expected to exchange greetings with the included a reciprocal greeting (e.g., & 5 L < 8FH L & 9)
interlocutor, some students abruptly started to and expressed the respondent’s willingness to talk about
discuss the specifics of their own schools or the club activities (e.g., EVFEWC DWW T TCHEHLNTELE LWL TS
clubs to which they belonged (e.g. (& > ! FAlE FAD X).
FRLD ).
Some students misunderstood 7 Z 7 iHH]iC D \» T The strongest responses incorporated an invitation or
& 72\ A T ¢ 2 and instead asked their own encouragement for the interlocutor to ask questions about
questions of the interlocutor. school clubs (e.g., 7 Z 7 iHEND Z & & 5T LR T2

S W),
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Some students did not seem to understand some
expressions in the prompt (e. g. ZERL (2 IH ).

Students who performed well were able to understand the
entire prompt and provide appropriate responses.

Text Chat 2

Some students seem to have confused the indefinite
pronoun % 5 5 M 2:4% with & 5 5 D 2445, leading
them to ask a question to the interlocutor instead of
answering.

Stronger responses included an appropriate reference to
the respondent’s school (e. g. & D &K £ D ER).

Some responses indicate that the students may
have misread the vocabulary 7 2 7 as 7 7 X (e.g.
NWEWAB 72 AND D £7).

Stronger responses in terms of task completion explicitly
mentioned 7 Z 7" or .

Some students tended to simply itemize the names
of clubs (e. . RO HERIE AL X257 2 57 %F = R
227 hH Y £79).

Stronger responses introduced not only the names of
clubs, but provided the details about the clubs’ activities.

Text Chat 3

Some students misunderstood the & 9 in & 5 >
¥ 9 »>. Consenquently, such students described
how to join a school club instead of describing how
they feel about joining a club.

Students who performed well were able to understand &
2 By £ 9 %> and were able to give an opinion that
included elaboration (e.g. 7 Z 7 WX &IMT 3 2 &k & T
W Z &2 B £ 3. followed by more elaboration).

Some students didn’t seem to understand that they
were supposed to give an opinion (e. g. ® % 7z (& £}
2 ESIL TL I N).

Students who performed well did not necessarly use
phrases such as ~ & JHlus £ 9°. However, their responses
clearly suggested their understanding of the prompt and
ability to give opinions in Japanese.

Text Chat 4

Some students seemed to not know the meaning of
the word iz > T, which greatly affected the score on
their response. For example, if a student suggested
a sports club without further explanation or
acknowledgement of Keita’s weakness for sports,
then their response received an incomplete “2”
score or lower.

The strongest responses in terms of task completion
included phrases such as A & —Y 2 BT % 6 (if they
suggested a non-sports club) or Z Z —Y 22 BT T Y (if
they went on to suggest a sports club anyway).

Students who gave vague suggestions (e.g. (> 5 \»
2% 057 124 3AD 7 Z7) made it difficult for
AP Readers to determine whether or not their
responses directly addressed the prompt.

The strongest responses gave a specific suggestion (e. g.
RS> 77 7 77 ANIE VL T ) and elaborated by
describing some of the merits of joining that school club (e.
g.ZCTCWAALKIEEENET. ZLTRFCANB L&
WL iZkest £0).
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Students who only described their own experiences Since the task was to give a suggestion, the strongest
or preferences made it difficult for AP Readers to responses used appropriate grammatical structures to give
determine if their responses directly addressed the asuggestion (e.g. ~ICA27/726E D TITh; ~IFLW LT
promptornot(e.g. L & L D 7 5 7 HItlf & T1). ).

Text Chat 5
Students who did not know that AP Readers are The strongest responses referred back to the club activity
unaware of what students wrote in the previous that they suggested in Text Chat 4 and gave a full
prompt may have responded in a way that didn’t justification. They may have started with phrases such as
fully justify their opinion. FTEERCEE 212 & D,
Students who only described their own experiences Since the task was to justify your opinion, the strongest
or preferences made it difficult for AP Readers to responses used appropriate grammatical structures to give
determine if their responses directly addressed the asuggestion (e.g. k¥ & 6 ~06TH;, ~h 62l &
prompt or not (e. g. A& T L % 7 5 7 HlIF & TT). 7).
Some students made statements about Keita such The strongest responses took Keita’s earlier comment
as b llx AR DN KIF& 725 5. whichis about sports into account and gave a thorough justification
contradictory to Keita’s earlier statement in Text for an opinion (e.g. WM RO HIHE THEL &£, HEE %2 T
Chat 4 in which he asserts that he is weak at sports. BWIEENE T 2056 TT).

Text Chat 6
Some students did not seem to understand the Students who performed well were able to understand the
question (2D 7 7 DAY N—Z % 22012, & prompts and provided appropriate responses to the
ITHITOBWLT T H ). question & 9 3 4LIL WL WL T F 2,
Some responses contained vocabulary that were Responses that demonstrated understanding contained
inappropriate for a school club environment (e. g. X vocabulary that were appropriate for a school club (e.g. &8
HitH; tHE). R 2R).
Some responses were vague and unclear about to The strongest responses in terms of task completion
what one would need to do to become a club explicitly stated what one would need to do to become a
member (e.g. 7 77 DN T I nX Y ANH 3 clubmember(e.g. D27 7 W ADN W EFo6. A
). 58 TN B ERGET).
Some students may not have been familiar with the Students who performed well were familiar with school
specific process of becoming a member of a specific clubs and were able to explicitly state what one needs to
club, which limited their ability to provide do to become a club member.
information.

Based on your experience at the AP® Reading with student responses, what advice would you offer to teachers to help
them improve the student performance on the exam?

e AP teachers should drill into students the AP mantra “You should respond as FULLY and as appropriately as
possible.” This means they should not be content with a succinct response, but should instead try take
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advantage of the 90 seconds by adding as much detail as possible. For example, they could demonstrate their
ability to elaborate their responses using structures such as ~< T, ~*%. ~7/2 9.

e Students should read both the English directions and the Japanese prompt to see what is required to complete
the tasks. Even responses with excellent language use and delivery will not receive a strong score if they have
not successfully completed the task required by the prompt.

e For items such as Text Chat 6, students should be encouraged not to let lack of experience inhibit them from
talking about a particular topic. They might invent an answer, or they might begin by explaining their lack of
concrete knowledge but then continue to speculate about a possible answer.

e Some students typed their answers only in hiragana. AP teachers should ensure that their students have many
opportunities to practice typing. Students should get more practice in using kanji from the AP Japanese kanji list.

e Katakana words can also be difficult for students to write correctly, as evidenced by errors in orthography (e.g.,
ARV #—#4—). Frequent practice from an early stage in this area is helpful.

e Once students have mastered basic vocabulary and structures, they should be encouraged to continue to push
themselves to use higher-level language. For example, teachers can give students more practice in justifying an
opinion using structures such as % ¥ 7% 5 ~; ~® T. etc.

AP teachers should give students frequent exposure to not only the question words such as # iz~ or % ¥ ~?
but also the less familiar & Y B F ¥ 0or ¥ T NIF LTI A2

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanqguage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional Text Chat prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Begin having students respond to text chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.

e Complete the AP World Languages and Cultures online module on interpersonal writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Task: Presentational Writing—Compare and Contrast Article

Max. Points: 6 Total Group Mean Score: 4.00
Standard Group Mean Score: 3.44

Question #2

What were the responses to this question expected to demonstrate?

The Compare and Contrast Article task assesses presentational writing skills by having students write an article for the
student newspaper of a school in Japan. The prompt, which is given only in English, asks students, based on their own
experience, to compare two opposing sides of a single topic by identifying three aspects of the topic and highlighting
similarities and differences between the opposing sides. In addition, students are asked to express their preference for
one or the other of the opposing sides and to provide their reasoning for that choice. The responses are expected to
demonstrate the ability to identify, to compare, to elaborate, to choose, and to explain in presentational writing. Students
are also expected to display their ability to write using the AP kanji, to make use of a robust vocabulary, and to
demonstrate control over grammatical and syntactic structures.

The 2018 prompt asked students to compare and contrast studying in the morning versus studying at night.

How well did the responses address the course content related to this question? How well did the responses integrate
the skills required on this question?

Students generally responded to the topic enthusiastically. Students have experience studying outside of class, and in
many cases seemed to have the experience of trying to study in both the morning and at night. Most were able to identify
three aspects of each, such as alertness versus sleepiness, hunger versus satiation, and the ability to memorize and to
retain information versus forgetting. Students were able to structure their articles effectively, with ample use of
transitional elements and cohesive devices.

Many responses achieved a good flow of expression that displayed control of grammatical and syntactic patterns,
perhaps as the result of a topic that was very close to students’ experiences. Students were less likely to display their
knowledge of a varied vocabulary, because they could competently execute the comparison through use of basic
vocabulary such as ‘study’, ‘grades’, ‘morning’, ‘night’, ‘remember’, ‘eat’, ‘quiet’, and ‘noisy’.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many responses were confused about
formatting an article. The prompt
specifies that the students will be writing
an article for the student newspaper of
their sister school. Most responses used
some form of transitional element to
demarcate shift to a new point of

comparison, such as £ 3; RiZ; WmiAEIZ.

This was a great improvement over
previous years. There were many
responses, however, that did not divide
the responses into new paragraphs by
inserting a line return, then indenting by

Responses input a line return before a new
paragraph, and begin the paragraph with a
transitional element. Response from mid-high
range:

NS EICHIRT 2 2 & TR T 5 2 &
ZHRNTH £ T,

9. G LB CHMImO BRI LwLTT,
D B, AEBEEBELZUNE LS 40T

T, L. BOWHEIELETCLLMAST

T, Tbs NCE-oTEVET. EHDANEH
IR 2 LBV T T,
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one character space. Paragraphing is not
required for task completion, but it is the
standard format for newspaper articles,
and makes the information easier to
process.

TOHORA Y bR SAZEEL BT
NIE% 650D THERORERAIS SADHY &
Tho TL T BLIWCELL ZWLH 6 I 58
T3 EEMIEHET L DTS,

BARICFIC TR 72 5 AMEBH 2 W T 3. BRIl
My B & EHBL ML TELOTT, T2,
BloUniE. Mesik 2o 9. BidiE A»s
S OWERR I & T

FOBERIEMCMIBET 22 £ 5 & VIFET
T, Z¥%56. AOBOVHEELBTHOT

T. 2L T, FAEICHR & 12 < W 5 i fhog
TRCENFETEHY FHA. 2L THEOD
Bl WO L DD THEET 2 EAERE A

Some students did not have knowledge of
the basic vocabulary required to respond
to the prompt, i.e, “morning” and
“evening.” These students relied on
creative circumlocutions, such as the
following:

T==X7 74 I
Bl &M AT AR
X &

BB B

F5H

PRI PR

Students should be familiar with the
terms for main parts of the day, and
should learn how to use them as a
temporal adverb. Many students
combined ¥ ‘morning’ and & ‘night”
with the particle T ‘at’, which is
unnatural, e.g., ¥ THI58 4 %

The following responses, ranging from mid-high
to high, demonstrate ease of expression with
appropriate time words:

F A NHBIRD HIEMSENVNET . 7 DM5RT
ZHFHOESI T TV Fs N &5, 8O
fhEm & WO EHE%E LR £ 9

COMFIE WAL 721 F O AR L E VLI A
EFICHIBRL I DA R W EWL I AR X T,

e s 3 2 L&, WHERT A Lid LT Y
EOE T,

FTRYNC. A NEHMIET 20CTL & 5
2

Many students neglected to express their
preference and reason. These responses
ended after the comparison, or followed
the comparison with a summary of it, but
no preference, as in the following, from a
high-scoring example:

Students give an individual preference and give
reasons for that preference. The following
examples are taken from mid-high and high-
scoring responses:

A BHGhER§ 2 7 DI & T3 . A58 3 KifA
L EEPTEFTDOTOREE —FICMET 2
DELHFELEHSTT.
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N & DEHDFCHEET BHIE. FD Tl BihsRE ¢ 2 D& CTT. ZDHHF)
ANDEZ il &t 2D ANDEIIE & - B ER I s T, BIMsEE L T BIER
TN BEHEL B, 10 D EEAFHOT T,

Spelling mistakes in hiragana input mean | Words are correctly spelled, and kanji

that kanji conversion will not yield the conversion yields the desired representation:
correct AP kanji. Students should be
reminded to check the conversions and AR B T &

correct misspellings. The following were
common cases in point:

Intended 58 (N A & £ D) ‘study’;
spelling input of XA & & 9 yielded #
FELHT; f5 4

Intended &£/ (L w0 2 5w )
‘concentration’; spelling input of L v » »
yielded F#+:

Intended input of & & ¥ (42 & ¥); spelling
inputof 29 £ ¥ yielded 4KV % 4

Students need to remember to use AP Examples with AP kaniji:
kanji throughout their responses. In some
cases, students used the AP kaniji in the KIEE —# 8T 5 &
beginning of their response but forgot to
convert the same word in the latter part of
their response. In other cases, students
failed to convert their hiragana input to
the AP kaniji for that word. Some
examples are the following.

W el g

2w

PR SR
K. DAY ET
DWW DA Z D

HIOLhALELEBIEREY

Based on your experience at the AP® Reading with student responses, what advice would you offer to teachers to
help them improve the student performance on the exam?

e Students were asked to state a preference for one of the options and to give reasons for it. This year, the options
were “studying in the morning” and “studying at night.” In the course of the Reading, discussions among readers
showed that people differ on what they regard as an expression of preference. The following example is a case in
point—the concluding remarks to a finely organized and executed article. Some readers could not regard the
remarks as a preference, while others thought it clearly represented the writer’s preference for studying at night.
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KEDZEILX, RICHBTHZENZNTT, BELEDL, BICBLDALRZLNSTT, EZDFD—ATT,
BICHsE T 5012, BRERE! L5 AEXPRNTT,

Another example that caused debate is the following:

CDEIIT, EBBEBLAYYFTAYY BHYFTA, FIZIE, HFEOLCFLGEFHICHMAL, BROYE
REDREEYMIRICHMRT HGE. EFAEAZERYT S ENRMEMBICENY —BZREELERVET,

In this case, the majority of readers did not regard the statements as a preference, instead interpreting the
remarks as a general statement about studying in general, and not the writer’s preference. A few readers,
however, did interpret it this as expressing a preference.

Our advice is to discuss with students what constitutes a preference, and introduce patterns of clearly expressing
one. For example, a simple pattern would include #Ald . - « (D) I D A3 Ly, Other methods could be to use
clear opinion words such as EDERIFMEIZE > TIE, o o (D) [ESDFE/NY; ~EHFL/HES/IZTT 5. Some
clear-cut examples of the expression of preference are the following:

o FhIEDEFIMAT HDANHADKMET HDLYIFETT,

o FDMBRERDMBIESBLELVWRA Y FEBWRSA U MAHYFTITE, FIEFRICHRTH &M
LWWEBWET,

o fEMmELT, FEFRICHELEASLVERNET,

o TH, ENELLDEINAFENEFEMBDE, WEIYRRICHMRT S EEEVFET
o EBMERLELTIE, WLEYEAICHMARELTULINTT,

o FhlF. FRRET HANIFETY,

Remind students to read the instructions carefully. The preference need not be stated in the conclusion,; it is fine
to present it in the opening paragraph of the article, but it needs to be expressed somewhere in order to satisfy
task completion.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-language-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

Refer to the exam information page for additional Compare and Contrast Article prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

Begin having students respond to text chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.
Complete the AP World Languages and Cultures online module on presentational writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Question #3 Task: Interpersonal Speaking—Conversation

Max. Points: 24 Total Group Mean Score: 17.06
Standard Group Mean Score: 13.99

What were the responses to this question expected to demonstrate?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as part of a
simulated conversation. It comprises a statement in English that identifies an interlocutor and conversation topic,
followed by a series of four related prompts in Japanese. After each prompt, students have 20 seconds to respond.

On this year’s exam students participated in a conversation with Yumi Takagi, a Japanese student, about tutoring in
Japanese. To successfully respond to the prompt the students had to (1) respond to the tutor’s self-introduction, (2)
explain why they are studying Japanese, (3) indicate which Japanese skills they wish to improve, and (4) indicate how
many times per week they would like to meet with the tutor.

How well did the responses address the course content related to this question? How well did the responses integrate
the skills required on this question?

Conversation 1 prompt: ¥ & L T. SFHAEOMBO B FIZVW 2 T2 Ll Ao kmADA LB ET, £ALLH
FRGOL & 9.

e Most students were able to produce abasic (& 2 L < 8FHWL & ) orenriched (ZBH 562 F &AL KBl
¥ 97) formulaic response appropriate to the situation. This was often accompanied by a self-introduction and
many students were able to produce additional comments related to working with Ms. Takagi as their tutor.
Some students were able to produce thorough responses that contained rich vocabulary and complex
grammatical structures. A significant number of students interpreted the situation to be that they would be
tutoring along with Ms. Takagi, which was also acceptable.

Conversation 2 prompt: & ¢ Z¥HAGEZMIEL T E3HHAL TS0 o
e Many students responded by telling what motivated them to start learning Japanese rather than talking about
why they are currently studying Japanese or goals they have with their language learning. Most responded
without a particle that clearly indicates a reason, including the responses from quite fluent speakers. However,
from the context, it was often clear that a reason was being provided. Because of the embedded question, some
students misunderstood and answered how they study Japanese or how long they have been studying.

Conversation 3 prompt: Z 9 T3 5. HAGBOWGEOH T, t o & EFC LD o0 L3 TTT .
e In general, students did well on this question. Most were able to indicate some skill in Japanese they would like
to improve. Students with higher scores were able to specify the skills they wanted to workon (~ ¢ - & EFiZ
7 1) = «» T 7). Students with lower scores indicated areas of Japanese study they felt they were poor at or areas
they find difficult (~i & ~N72Td; ~dmd 5L \»T7F) ,without explicitly stating that they would like to
become more capable in that area.

Conversation 4 prompt: 4370 &L 7. Lo INHSDTETTH + » o WIf[EZSHEL £ D »?

e Many responses to this prompt did not indicate specifically how many times per week the student would like to
meet for lessons. Instead many responded by mentioning times when they would be available. Higher scores
provided a specific number of times per week, as well as elaboration and detail about meeting to study. Lower
scores often indicated a general time of day(s) of the week (&# H . AR4%) but not a specific number. Some
students did not understand the prompt well enough to reply with anything that indicated frequency or when they
would like to study.
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What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Conversation 1

Only responding with simple formulaic
expressions to an initial greeting (& 5 L
KBRHHL 7).

Stronger students frequently replied with
enriched formulaic expressions (Z 556 C Z & 5
LSBEHWL Ed; ~EHL &)

Students replied with greeting only (&
Lo ElL T (A TT. EI2F 453
L<).

Students should follow the directions to respond
as fully and appropriately as possible and
provide an answer that includes elaboration and
detail related to the prompt. b6 %W Z & & 72
CEADH-T, A ZKOEMT 2 BT
e, e, FALLSBHOLIEL &7,

Conversation 2

Some students answered by giving
information about how they study
Japanese, or for how long they have been
studying Japanese.

Strong responses clearly provided how they
started studying and/or their goals regarding
their Japanese study.

Some students simply gave their opinions
about Japanese (lIH\ T 9. Kif& T
T, LW, ete).

One characteristic of some stronger responses
was making it clear that their opinion was a
reason by using a particle such as 7> 5 or @ T).

Students responded only with simple
adjectives learned early in Japanese
study.

Strong students provided a wider variety of
adjectives.

Conversation 3

Some students seemed to have
misunderstood the question and
responded with answers such as & ®

5. EOHAFEG . EFL » &, Other
such responses explained general aspects
of the students’ Japanese study, such as
how long they had been studying, or
where they studied. Some students gave
recommendations about how to become
better at Japanese: 72 { S A . H. HHEH
WWZEBn T,

Strong responses answered to the question
explicitly and directly. Students should be
encouraged to listen very carefully to the
questions so that they can respond directly and
appropriately.
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Some students explained what was
difficult or what they were not good at,
without explaining explicity that they
would like to improve that aspect of their
Japanese. This was an adequate
response, but a more explicit answer or
one that elaborated on that basic

Strong responses clearly expressed what skills
they want to improve and elaborated on their
answers.

ot EFweanizn, ZEE. RA. BEE
TT. BFE . AL ThHLnuTTns,
EL bo bt EFuennreBnES,

explanation was stronger.

b HDH. Fhd. BEERCTHL L E
B x4,

Conversation 4

Some students did not understand the
prompt. Many of those mistook i iz for
il or simply responded by discussing
Japanese study.

Strong responses indicated a number of times
perweek. [ ZF&EwFEL £ 9] .

Some responses indicated when they
would like to meet to study rather than
proposing a specific number of times per
week. For example, [ H#H & kI H &
Wil s/ .

Strong responses indicated a number of times
per week as well as location, time, and reason
for study.

BoFlewE Ll s ). FAXHBHIIESAH > T.
LD T, #BRLESLE, BT E T,

Based on your experience at the AP® Reading with student responses, what advice would you offer to teachers to help
them improve the student performance on the exam?

e Remind students to listen very carefully to the prompt and to respond to it as directly and explicitly as possible.

e Inclass, it is advisable to have students practice responding as fully as possible to questions, so that when they
take the test they are used to doing responding at length and have command of a variety of strategies for
elaborating and giving details. Ideally, these strategies will include comfortable use of a variety of more complex
grammatical structures.

e Many responses contained only very basic vocabulary. Work with students to increase their vocabulary. In
particular, many students do not have command of a variety of adjectives.

e As many students had difficulty expressing frequency (how many times a week they wanted to meet), more
practice in this area is recommended.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanqguage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.
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Refer to the exam information page for additional Conversation prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-japanese-
language-and-culture

Begin having students respond to text chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.
Complete the AP World Languages and Cultures online module on interpersonal speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Task: Presentational Speaking—Cultural Perspective Presentation

Max. Points: 6 Total Group Mean Score: 4.79
Standard Group Mean Score: 4.25

Question #4

What were the responses to this question expected to demonstrate?

The Cultural Perspective Presentation assesses speaking skills in the presentational communication mode by having
students present their perspectives on a specific topic related to Japanese culture. The prompt is comprised of one
statement in English identifying the audience, context, and a presentation prompt to which the candidate is to respond.

On this year’s exam the prompt instructs the candidate to present their perspective on Japanese technology and
inventions, begin with an introduction, present five examples or aspects of Japanese technology and inventions, and end
with a concluding remark. The candidate has four minutes to prepare an outline and two minutes to record their
response. The response receives a holistic score based on how well it accomplished the task in terms of task completion,
delivery, and language use.

How well did the responses address the course content related to this question? How well did the responses integrate
the skills required on this question?

In general, students did well on this prompt. The topic of technology and inventions seem to be easily accessible to
students, and they were generally able to write about five examples or aspects with ease. In many cases, students
discussed five examples of technology and inventions, but in other cases they discussed five aspects of one example of
technology and inventions. There were also some cases where students discussed a few aspects of two or three or more
examples. All of these various patterns were considered acceptable for scoring purposes.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps | Responses that Demonstrate Understanding

e Some student responses lacked
transitional elements (such as —# H
2. =% H ) between
sentences/paragraphs.

Students who performed well were able to
organize the ideas with transitional
elements between sentences /paragraphs.

e Some student responses contained
just list of techonology items and/or
inventions in a few sentences.

Students who performed well provided a list
of technology items and/or inventions and
elaborated or gave details about some of
these items.

e Some students used adjectives, but
did not provide further elaboration.

Students who performed well were able to
provide additional elaborations with
complex sentences.

e Some students misunderstood the
technology used in Japan with
technology developed in Japan.

Students who performed well were able to
give examples of technologies developed in
Japan.
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e Some student did not use transitional | ¢  Students who performed well were able to
words. Although they may have been employ transitional words suchas Z L C.
able to use words suchas —> H. — L %> L within their points.
2> H. =2 H, they did not use words
like # L T. L % L within their

points.

e Some students knew many foreign e Students who performed well were able to
loan words, but were unable to pronounce foreign loan words, improving
pronounce them correctly. the quality of their presentation.

Based on your experience at the AP® Reading with student responses, what advice would you offer to teachers to
help them improve the student performance on the exam?

e Teachers should give students frequent opportunities to give short, impromptu presentations on a variety of
topics, including those that administered previously on AP Japanese Language and Culture exams.

e Attention should be given to topics that may manifest gender bias, such as technology, and other STEM related
topics. Fashion might also be a difficult topic for some students in a way that shows gender bias.

e Teachers should impress upon students the importance of reading the instructions. In some cases, the student
did not finish with a concluding remark, which left the presentation incomplete, possibly resulting in an overall
lower score.

e Teachers should remind the students to address the prompt directly. The prompt asks about “Japanese
technology and inventions.” However, some responses did not specify “Japanese technology” (HAD 7 7 / o
¥ —) and provided general information (e.g., I > E2—RXRE TTWVWTT. M A= F vy B TE ).

e Teachers should remind students not to mix up the instructions of the various sections of the test. For example,
some students seemed to be answering the Compare and Contrast section on the Cultural Perspective
Presentation section.

e Teachers should tell students they should not include a self-introduction, as this task asks students to give a
presentation as if to their classmates, who would presumably already know their names.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Refer to the exam information page for additional Cultural Perspective Presentation prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

¢ Begin having students respond to text chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.

e Complete the AP World Languages and Cultures online module on presentational speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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