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Chief Reader Report on Student Responses:

2019 AP® Japanese Language and Culture Free-Response Questions

e Number of Readers 42

Total Group
e Number of Students Scored 2,459
e Score Distribution Exam Score

e Global Mean
Standard Group*

e Number of Students Scored 1,234
e Score Distribution Exam Score

e Global Mean

The following comments on the 2019 free-response questions for AP® Japanese Language and Culture were
compiled, edited, and written by the Chief Reader, Kazue Masuyama of California State University, Sacramento.
They give an overview of each free-response question and of how students performed on the question,
including typical student errors. General comments regarding the skills and content that students frequently
have the most problems with are included. Some suggestions for improving student preparation in these areas
are also provided. Teachers are encouraged to attend a College Board workshop to learn strategies for
improving student performance in specific areas.
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Question #1 Task: Interpersonal Writing—Text Chat

Max. Points: 36 Total Group Mean Score: 23.83
Standard Group Mean Score: 20.68

What were the responses to this question expected to demonstrate?

Text Chat 1-6 evaluates writing skills in the interpersonal communicative mode by having students respond as part of
a simulated exchange of text-change messages. The prompt comprises a statement in English identifying an
interlocutor and conversation topic and a series of brief messages to which students respond. Each message consists
of a chat entry in Japanese and a brief direction in English that provides guidance on what is expected in that
response. Students have 90 seconds to read the message and respond at each turn in the text-chat exchange. Each of
the six responses receives a holistic score based on how well it accomplishes the assigned task, and all six scores
count equally in calculating the total score.

On this year’s exam, students participated in a text-chat with Ryoji Sumida, a student reporter from a sister school, on
the topic of healthy habits. To successfully respond to the prompt, students needed to (1) respond to an initial inquiry,
(2) state a general opinion about going to bed early, (3) give at least one example of exercise that high school students
often do, (4) respond to an inquiry about eating breakfast every day, (5) explain that response, and (6) give advice to
students who want to lead a healthy lifestyle.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

At first glance, the topic of healthy habits may seem difficult to some students in the context of a Japanese classroom.
Nonetheless, students mostly did well on this task, as evidenced by the relatively low number of “0,” “1,” and “2” scores.
This may be because the individual prompts inquired about topics that students were likely to be familiar with, such as
eating breakfast, sleeping habits, and exercise. Still, some students seemed to not have been able to read some key words
written in kanji from the AP Japanese kanji list. Other responses did not use grammar structures that would have
strengthened the quality of their response, such as phrases used in stating an opinion.

Text Chat 1 Prompt: Respond. 4 H %, mEfAEDAEFIZOWTEBME L9, Hieizid, MIFICE T, Mgk 9
AR

This was a straightforward prompt that most students did well on. The majority of students were able to complete the
task by stating both the time that they go to bed and the time that they wake up. Students used a variety of writing
methods to describe time, (e.g., hiragana < U; kanji JulF; Arabic numerals 9 FF), with some affecting readability for AP
Readers more than others. Most responses added more specific details such as %, 4aii, ¥, ¥, and richer vocabulary,
such as *J-H. Due to the straightforward nature of the prompt, even responses that earned the highest score (6) did not
have that much elaboration, rich vocabulary, and idioms.

Text Chat 2 Prompt: State your opinion. 2, B <E5 Z £IZ2W\WT, &5 EWETD,

Most students appeared to understand the prompt and fulfilled the task requirement. While appropriate responses such
as E<E DL DIV & By E 3 were common, they are a “textbook” type response that is somewhat unnatural in a real
interpersonal exchange. On the other hand, more natural and brief replies such as #.. V& vy 97, were sometimes
vague and made it difficult for AP Readers to discern the student’s opinion. Stronger answers stated an opinion and
added more detail, such as the health benefits of going to bed early or the unfortunate reality that it is often difficult for
students to get enough sleep.

Text Chat 3 Prompt: Give at least one example. Eix4 1L, FAREERNEZ L LETH,

Students’ ability to respond well to this prompt depended on their ability to interpret the key word i##)). If students were
unable to read these kanji from the AP Japanese kaniji list or if they misread it as i&#z, their responses were likely to be
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scored as incomplete or unacceptable. In scoring the responses for this prompt, the question of what exactly qualifies as
exercise had to be examined. Many students were able to meet the task requirement by including athletic sports (e.g., /3
A hAR—)V; 7 =A; JK¥K) in their responses. Some students were unable to type loanwords correctly in Japanese
(e.g., ¥»—7F—) or convert to kanji (e.g., X & 9).

Text Chat 4 Prompt: Respond. FAl3 48 A8 JIZA 2B XETH, Helzid &9 T,

Responses to this prompt were generally successful in responding to the inquiry about breakfast. Many answers provided
examples of breakfast (e.g., ~* U 7 /L; J[). In general, students knew enough appropriate vocabulary and grammar to
explain their reasons for eating or not eating breakfast and provided elaboration and detail (e.g., 2>A 7= AIZ/EN D 2
NdHD; #lEE L& F7). Some students appear not to have read the prompt carefully and wrote about lunch or dinner
instead. Better control of complex grammatical structures and fewer errors in orthography would have strengthened these
types of elaborations.

Text Chat 5 Prompt: Explain. ZiLiZ & 5 LTTE Dy,

In general, students knew enough appropriate vocabulary and grammar to explain why they do or do not eat breakfast.
For example, most respondents were able to give at least one reason for eating (e.g., ¥ ZIiZ A X KETT ) 5) or not
eating (e.g., FFft123 & 0 F 1 A 7> 5) breakfast. For some students, elaboration and detail beyond that was difficult. A fair
number of responses provided a reason in the first sentence but were unable to include an additional sentence to
elaborate on their response. Other responses that included ~7)>% to explain their breakfast eating habits reversed the
order of the reason and result.

Text Chat 6 Prompt: Give at least one suggestion. RIZWWETER L2 WERRAEIZ, EART R ARH D £ 002

This prompt required students to offer at least one suggestion to high school students on how to lead a healthy lifestyle.
A good number of responses completed the task by giving advice about exercise, sleep, and eating habits (e.g., < &F7=
1E D BDDNTT; BB 5 2 L IFRETT; BENZR Y% R~ F 7). In general, students knew enough appropriate
vocabulary and grammar structures to be able to give suggestions. Some students did not respond to the prompt and
gave suggestions for topics unrelated to healthy habits. Other students seemed not to have read both the prompt and the
English instructions and offered no suggestions.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Text Chat 1

The prompt’s initial word 4" H i3 is ambiguous because | ¢ The strongest responses in terms of task completion

it could be read as either = A2 BT or & x 9 i%. While
either interpretation is acceptable in this context, some
students who read 4 H 1% as Z A2 H 13 took too much
time reciprocating the greeting and ran out of time
before they could state what time they go to bed and
what time they wake up.

included a brief reciprocal greeting (e.g., 5 H i) or
none at all and responded directly to the inquiry.
Responses may have included elaboration and detail,
as in the following:

HE, VTV SAEER S Y £ 05, Al
1CIC, BF 9, TLT, FRIIBHIC, FLEV &
Tb, THIZ, BEET
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e Some students did not describe both the time they
go to bed and the time they wake up (e.g., FAlZ12 5
< %% £ 7), and thus did not satisfy the
requirements for task completion. Such responses
scored on the lower end of the scoring guidelines.

Responses that demonstrated understanding of the
prompt included both the time they go to bed and the
time they wake up, as seen in the following example:

FIEX 72TV 1 2R b, SRR EHxB
T7,

e Some responses included a time, but they were
regarding activities unrelated to sleep (e.g., FAlL &
iz, LR 5T, 2 & £ 7). In these cases,
students may not have been able to read the key
kanji words §& C and #Z % T, both on the AP
Japanese kanji list.

Responses that described the time that students go
to bed and wake up demonstrated understanding of
the prompt and completed the task.

FIE 720w 1 20 B, SRk EZx B
T‘é—o

Text Chat 2

e Some responses described sleeping habits (e.g., FA
EHhrotBELEET, THhdbrotT L EA
% 9) but did not include an opinion. For such
answers, students may not have understood & 5 /&
VN E 977>, In addition, they did not follow the
English directive to “state your opinion.” Without
an opinion, such responses received score of 2 or
lower.

Students who performed well understood & 9 B %
97> and were able to give an opinion about going to
bed early. An example of a response is below:

BEAZINDNIWEERNEST, 2ERL, ROHD
TEDIZZRILENRNDENE T,

e Responses containing brief and vague opinions
(e.g., FAIT Z 23T F7) may be more natural in
real-life conversations, but they sometimes made it
difficult for AP Readers to understand what the
student’s opinion was.

Stronger responses included an appropriate
reference to going to bed early, whether it was
embedded in the opinion or in sentences that gave
detail or elaboration. Examples of such responses
appear below:

BITRED Z &ITRImRE L EnET,

FLUIERETT R, B<BELTNRBWEEWET, 8
o, FOWRDHIERICFKATIF S L, KIZHEW
ERWET,

e Some responses only described the benefits of
going to bed early (e.g.,, T v F L EE N H1H T
7). For such responses, AP Readers had to infer
whether the student’s opinion about going to bed
early was embedded in the response or not.

Students producing more advanced responses were
more likely to state clearly their opinion about going
to bed early and then to add more detail, such as the
health benefits or the difficulty of getting to bed
early. An example of such a response appears below:

BEALAZ LITWVWEERBWET, KIZWWEH TY
MH, TH, L SAEELENBERH -T2 5, HHE
FEEWET, FAIW OB KICEEE TV A Rl
LTV £ A,
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Text Chat 3

e Even though the prompt asks what exercises high
school students do in general (& #:/:13), many
students described what exercise they personally
do. Since test takers are high school students, this
type of response was deemed acceptable for task
completion.

The strongest responses tended to describe not only
the exercises that high school students do in general,
but also added information about what exercise the
speaker does. An example of such a response
appears below:

BRI, T2 AR AT LR —LokikE LS LE
T, BEIT =R LE0Exw )52 L0 KikE LT
LiTO

e Many responses listed sports (e.g., /XA 7 > bR —
JV; % 7 —) that high school students do, which
were more easily identifiable as an example of
exercise. For other responses, however, AP Readers
had difficulty in discerning if the activities qualified
as exercise or not (e.g., #8iG; /N> R).

Responses that demonstrated understanding
explicitly mentioned activities that were easily
identifiable as examples of exercise, such as the
response below:

RRAEF LS AR TR —I =20 £,

e Some of the exercise-related terminology were
written in katakana that took effort for AP Readers
to recognize (e.g., 7 v /"R T A; v aT v 7).

Students who performed well used loanwords that
were recognizable and typed correctly (e.g., /N A2 7 >
FAR—; =),

Text Chat 4

¢ Instead of responding about breakfast, some
students wrote about lunch (e.g., > L% 6 Bf2f12,
B A <% 97) instead. Other students used
examples that may not be typical breakfast food
(e.g., 7—Av; BT L)

Stronger responses focused on breakfast and
described more typical breakfast foods, as in the
example below:

FE, HITIRAZRENET, NV ERIET T EE
=75

e Some students responded unnaturally by using the
past tense (e.g., ¥ 2 % 7=~ F L /=), rather than
present tense.

Responses that demonstrated understanding used
non-past tense, such as the response below:

LEBHFAZIZIAZENET, VWU o &
BET, BWHLWTT,

e Test takers sometimes misused particles, such as
the insertion of @ in 72 X% D% T.

A response that demonstrates better grammatical
control appears below:

FZFATEDT-DITE THOREFLEBNETL,
HTIATHREOR W e LS RNET,
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Text Chat 5

This prompt asked students to give a reason for
their previous answer about eating breakfast.
However, in many cases, students had already
given their answer, and simply referenced it again.
Such students probably did not realize that AP
readers cannot read their earlier responses.

Strong responses were not satisfied with &> & 5o
7=k 9z, HEEEIZWW B T but went on to give
more explanation, such as the following response:

SHOIFoIE I, BEICEANIHEZRENDSZ L
IEERICWDWL, REF - LEPFTELHNETY.

Some responses did not include key words needed
to answer the prompt, such as =%/l ¥ — (e.g., =
v—; =% v—) and the verbs they used were often
incorrect (e.g., 23MEiL 55 23< D).

Stronger responses demonstrated knowledge of
words like = /1'% — and used them correctly (e.g.,
TRAF—NH D).

Weak responses sometimes misplaced the reason
and result in Japanese (e.g., ¥l TR &= 7= X FEHA D
T, B2 72\)). Similarly, for responses that did
not use ~7>5 or a similar expression, it was not
always clear whether students were giving a
reason.

Stronger responses demonstrated skill with
expressing sentences with the correct word order

(e.g., REEIN 2D T, BIZEZT=_FEH A, ).
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Text Chat 6

Although this prompt asked students to offer at e Stronger responses responded directly to the prompt
least one suggestion, some responses showed that about healthy habits, such as the example below:
students did not read the entire prompt. Rather than

write about healthy habits, they wrote about BARCET, B<EE THREZRSLHDNNT
student life unrelated to healthy habits, such as — o

A N ) W O s/ LA A Gl B

Many prompts revealed a lack of relevant e Stronger responses used appropriate vocabulary for

vocabulary to adequately express the students’ the topic, such as the response below:

opinions related to healthy lifestyles (e.g., T2 &
). H UIRICWDWAETEZE LIV BARYIZE S LT R
WEHA, BAREREYEZRENTERZ LD
ML TERPRLS 20 FF, Z6PAidx t s T.

Some responses showed a lack of grammatical e Stronger responses demonstrate a good control of
knowledge about how to make a suggestion (e.g., grammar forms used to give advice (e.g., — 7= 5\
fBH, KETITEET). W, =72 BN, —F B 2.

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers
to help them improve the student performance on the exam?

AP teachers should drill into students the AP mantra “You should respond as FULLY and as appropriately as
possible.” This means students should not be content with a succinct response, but should instead try take
advantage of the full 90 seconds by adding as much detail as possible. For example, they could demonstrate their
ability to elaborate their responses using structures such as ~< T, ~<, ~729.

Students should read both the English directions and the Japanese prompt to see what is required to complete
the tasks. Even responses with excellent language use and delivery will not receive a strong score if students
have not successfully completed the task required by the prompt.

Some students typed their answers only in hiragana. AP teachers should make sure that their students have
many opportunities to practice typing so that students get used converting words into appropriate kanji. Students
should get more practice using kanji from the AP Japanese kaniji list.

Katakana words can be difficult for students to write correctly, as evidenced by errors in orthography (e.g., %—%
—). Frequent practice from an early stage in this area is helpful.

A number of responses misinterpreted 7 N3 X to mean 7 /L3 |, which led to responses that only
addressed the prompt minimally, if at all. Students need to read katakana words carefully; a little word that is
misread can make a big difference in meaning.

Once students have mastered basic vocabulary and structures, they should be encouraged to continue to push
themselves to use higher-level language. For example, teachers can give students more practice in justifying an
opinion using structures such as 7272 5 ~, ~D T, ete. AP teachers should give students frequent exposure
not only to question words such as 722~ or 72¥'~, but also to the less familiar & 5 W EFHvor & 5 T HiEw
WTI?
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What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Provide sample text messages and have students work in pairs to identify the purpose of the message, what is
being requested, and other pertinent details before responding, and provide students with a checklist of
grammar and mechanical errors to look for and address when reviewing their own or peer-reviewing others’
work.

e Refer to the exam information page for additional Text Chat prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-japanese-
language-and-culture

e Begin having students respond to text chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.

¢ FRQ practice questions for teachers to use as formative assessment are now available as part of the collection
of new resources for teachers for the 2019 school year. These resources begin with scaffolded questions that
represent what students are ready for at the beginning of the school year and present an increased challenge
as teachers progress through the course. These resources are available on AP Classroom and include the
feature that allows specific question types and topics to be searched to find the new collection of FRQ practice
questions and their accompanying scoring guidelines.

e Teachers will now be able to access the AP Question Bank through AP Classroom. This is a searchable
collection of past AP Exam questions where teachers will be able to find and access questions from previous
exams.

e Complete the AP World Languages and Cultures online module on interpersonal writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanqguage-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Question #2 Task: Presentational Writing—Compare and Contrast Article

Max. Points: 6 Total Group Mean Score: 4.51

Standard Group Mean Score: 4.05

What were the responses to this question expected to demonstrate?

The Compare and Contrast Article task assesses presentational writing skills by having students write an article for
the student newspaper of a school in Japan. The prompt is given in English. It asks students, based on their own
experience, to compare and contrast two sides of a single topic by identifying three aspects of the topic and
highlighting similarities and differences between the sides. In addition, students are asked to express their preference
for one or the other of the sides and to provide their reasoning for that choice. The responses are expected to
demonstrate the ability to identify, to compare and contrast, to elaborate, to choose, and to explain in presentational
writing. Students are also expected to display their ability to write using the AP kanji, to make use of a robust
vocabulary, and to demonstrate control over grammatical structures. The 2019 prompt asked students to compare and
contrast speaking Japanese versus writing Japanese.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

Students generally responded to the topic enthusiastically, perhaps because they have substantial experience learning to
speak and write in Japanese. Most students were able to identify three aspects of each, such as a focus on sound versus
orthography, the fast pace of producing speech versus the time taken to produce written Japanese, casual versus formal
style, immediate versus delayed feedback, and the inability versus the ability to edit. Students were also able to identify
similarities between the two, such as difficulty, the importance of practice, and practicality in Japan, and to give a reason
to explain their preference for one or the other option. Many students were able to structure their articles effectively, with
ample use of transitional elements and cohesive devices. Many responses achieved a good flow of expression that
displayed a use of basic vocabulary (e.g., 559, £, LW, X LW, s H#F], BV, #U) and good control of
grammatical patterns.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Some students misunderstood the purpose of the
article. The prompt specified that students should
write an article for the student newspaper of their
“sister school,” Some responses, however, used a
letter format or wrote about a family member,
suggesting that students did not understand the term
“sister school” accurately. The following examples
are taken from low, mid, and high-scoring responses:

ZARBDbBRAbRA N IFTAEN—2

G, BHARIZWAFLDIRIZDOWTEEL 97,

The following examples are opening lines from the
first paragraph of articles that range from low to
high. Each demonstrates the writer’s understanding
of the purpose of the article despite some errors:

AR L TH LY ARFELZENTOLRSATT
7.

A BIE, BARFEGET L AAREEEICOVTELT
XV TT,

IO HARETHTIE L HAFTECZ L %L
LRXTHET,

AAGEZEE TR & F & Ik RIEWLELTHHS
SRHY F9,
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R IR
FATA D AAGEZFE TR & E S ROBENEZR~D O
T, LLTHEG L I,

NIALEDFEEZDHT, ALY

AAGEZFET VW) ZEIIRAEELZEC VW) 2 L
LHARD LT SADFERURRHERZ A2 5 2
ENRTEET, AILSETH, sidoeELZ L
e ES L EWETS,

Some articles were not well-formatted. Many
responses used a transitional element to demarcate a
shift to a new point of comparison (e.g., ¥ ; &KIT ;
1% 12). However, some responses did not divide the
article into paragraphs by inserting a line return, then
indenting by one character space. Paragraphing is not
required for task completion, but it is the standard
format for newspaper articles and makes the
information easier to process. The following example,
which was taken from a mid-high response, was not
divided into smaller paragraphs. Compare its
readability to that of the article on the right:

SIIAAGEEGET I EARGEEZEL L ELI BT
HET, ARFELEZETREAARBEEZERRLEZA
BHVET, —DHOD G I FFEASEND, EELZ
LT, BEFEEND, LTI EHFASDZ LIXEN
bHo 59720 T, SAEHIIFKREITT, ST, T
PNT EZ TNV TIZENESTY, 2z, &%
Zhiz TwZ o) TF, ThikeEic TnEE

T TY, EIEZAIFFET I LT, EFERO0HLDR
RN B TRATTVNRHN A, EL LT, BEF
NHYET, EEEZBIFTWTCHZ LT LT

T, Th, AIFT L IVELZLDHFRTET

T, MERLEEAH Y £, ETEEENLIUE. O
LR EELLET, TH, a9 2 LT, KERHY
A, ZNT, KbV ET,

Responses input a line return before a new
paragraph, then begin the paragraph with a
transitional element. A response from the mid-high
range:

FAT B AGEZ IR T D, 72K SAEBELSF LT
FrHRRT XD X8 A,

AAEZESEFORWAITOLN R Z ) L
THERZET, MLRWVWSERDLDIZ, HETF T
YhEBFET, FLT, HHLLSEEZHVET,
B#IZ, 72 SARREEFEZET,

AAEZFETEFORVAIILLTWVWTY, KEL—
B TRARET) & TFUTIFATT) 2ohb7
LTHVWNTE, TBND] DIEHINVNTY, £
NG, ETER2LIEEHREEA, TLT,
TEEETEEA,

FNIAARZBEZFTEOHTPRUICAD £, EFEH
ZFEREANPL, RUITADET, LT, MHETAR
TR0 £8 A, FLT, BERBEZFTENLY
VT,

Some students did not have sufficient knowledge of
vocabulary and control over grammatical structures
to respond to the prompt, e.g., “compare,” “to speak
Japanese,” “to write Japanese,” “pronunciation,”
“vocabulary,” and “characters.” Some examples of
strained expressions include:

S5 (for L3)

ANZ7 A b7 % A (for polite form)

7ua ) A (for i)

AAH7Z Y (for iEH; HiE

HZ 7 B (for X ¥ T U H— HET)

FETOZ L (for fEd 2 L)

B LERLTNLTT (for BEL D LEET D)
HAZEDS > TEE LV (for B ARFEZ T D)
HAGEZGELET EEVWCTETITOWNTHERD
AAREZEEL T ARELZEME D L X IThETN

The following responses, ranging from mid to high,
demonstrate ease of expression with appropriate
vocabulary and structures:

SHb b AAIEES 2L LTI L R LR
<7,

Ihhb, BARFEEZEC L LRI LB ET,
EO)ZEBRELIENHY ET,

AATECHET - L&, AABCES 2L, V<
SHNE BB Y ET

BAGEZFE T 2L EES ZLBBITWETR, B
LROLHYET,
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Some spelling errors in kana words, and errors in
kanji conversion significantly interfered with
readability. Students should be reminded to check for
misspellings and mistaken kanji conversion. The
following were common errors:

Instead of £ <, phonetic input of “kaku” yielded #%;

2.

Instead of {57, phonetic input of “kanji” yielded /& C;
HRE

Instead of 3Ci% (5 A/l ), phonetic input of ‘bunpo’
yielded SCfR; SAE.

There were many input errors for particles, such as H
ATCHy for HATIXand h 7 7 X VBRAZ BLE
7 for HEFAEBIRL ET.

There were many misspellings of katakana words
suchas: A%V for A —F ;=7 for 2 =—
T BT I BN/ TENfor *x T T X — (BET).

Accurate kanji conversion and katakana words that
are correctly spelled included the following:

HErrE LT LT,
SCEDNEVET,

BAANE —fHlicala=r—va vzl HkE
‘é—o

In some cases, students used the AP kanji at the
beginning of their responses but forgot to convert the
same words in the latter part of their responses. In
other cases, students neglected to convert to kanji at
all. Students should remember to use AP kanji
throughout their responses. The following example
taken from a mid-low response demonstrates
inconsistent use of AP kanji:

AARGEAZ L5139 BWiHETT, AREZEDIZD
WIS TTHEHE LT, LoD LR, (21 — KBk
ERLNYET, THES LBEREUAY T LT
9, BHARTH, LoXBIE>083bEHDHDT, KA
TR ERWET, FEigHARFEENERD LI
SLEBLWVET, ITIIFAICW EEDb, BAED Dh
RWEIDN—TF, [ZIFATHE L LTIy =
WTY, D2 HCNTTILKBHLLANWTT, £L7=
b, AARIZLSAND ETZDIZIDIEAB EEBL
LA D eBIed, mOLALTT, FVRETEIWN
=7

Examples of consistent use of AP kanji include the
following, taken from mid-high responses:

4. BARFEBEFET L L AARBEEE 2 LITHAT
FELET,

—OHDR L Z LIFAARFELZ L TRV THAGREZ
K< PPV ET, TAT, BENTHELEL, EFL
XA BNHLTH o & EFITRY 9,

COHORALZEFECTH ARBARE THLE
T, BRBRRLA R T CHET L LB DL R
MEECE £ T, SELIVEIE LT AATE & 13
TEET,

EI)ZEEFET=ALEPERD= 22— & W T HA
FEERELICRDZAE TN EL Z 2RV oz
5, ARGEEZHERS BRWTERA, HE LA
RKORZFEATNE D DI TT,

BRBICAAREZFETZ LT b o AT AL BNES

no, —FTETY, Th, EX LTI 2
DET,

BLETY,

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to
help them improve the student performance on the exam?
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Include a preference and reason (s)

In order to complete the task satisfactorily, students not only had to discuss three aspects of the two options,
“speaking Japanese” and “writing Japanese,” they also had to express a preference for one of option and give
reasons for their preference. While many students were able to express a preference, even some high-proficiency
students neglected to include a preference. The preference needs not be stated in the conclusion—it can be presented
in the opening paragraph of the article—but it needs to be expressed somewhere in order to complete the task.

In addition, discussions among AP Readers showed that what was considered acceptable as an expression of
preference differed considerably. For example, (7 >A A & LT, HAGEN L THRHITT, 4. FATZ< AN
FELETMHS, T ETH 94 LT . Some readers did not regard this as a preference, while others thought they
expressed the writer’s preference for speaking Japanese. Other examples that caused debate included the following:

DZIZ, BAGEZFE T FIH Lo &M< T, BT, HLWTTA, AAREZECFLR LV EEHELWNEBNWET,
Snrad FEESCHIL THORURFENDL, ELELFIFLUBLES,

Wame LT HAGE ezl b EELZE T LT ALK E0TY, HBERLL &AL O
AT R R R AL RE BV ET b,

Some readers did not interpret these statements as expressing a preference, instead interpreting them as a general
statement about learning to speak and write in Japanese. Other readers, however, interpreted these as expressing the
writer’s equal interest in both options.

Teachers should discuss with students what constitutes a preference and introduce patterns for clearly expressing a
preference. Simple patterns include FLIE~23F & T4 FAE~ (D) 1F 5 D3 (& B yE 7). Other methods could be
to use opinion words such as FADE R Tlid~; FAUT & o T~ (D) 1F D D3\ FLDORRER CTid~. If both options are
mentioned in the concluding remarks, students should be sure to clarify which option is preferred. The following
examples contain clear-cut examples of expressions of preference:

RBRICAARZFE T Z LT b o EDATCAERNETNG, —FTE T, TH, ELZLLFETIA2EDET,
HOBRLELTEECHFLIVFTZLOTPOWERNET, 28R 56 bo b RNLETHERZ L EVET,

Zinh, AAGETHTHEEESHIL THLEVET, TH, RIIAAKFETHETFOLTPHE T, 285, HAAN
Ll ala=r—varaHkET, TLT, AKETECEFZE I FI Lo LELVWEEAVWET, TH,
BRITM G2 & THREL L HNETS,

fhame LT, FATAARFEEZES F LV BARFELFET HROWEBWET, 8 AMEANTAARELEENAH
BIGIEZ N 56T, Th, BHARIZHIENH DA EAN BAFTREFHELE T 5FI L THREYITT,

State similarities as well as differences

The prompt specifies that students should highlight both similarities and differences between the two options. Some
students managed to briefly mention similarities in the opening paragraph, suchas 73 Z & HEL Z &b LW TT
2N EET b E L b&ITILH £ 97738, but the majority of the students focused on differences and neglected to mention
similarities. Some students started the article with a clear statement indicating that they would be writing about
differences between speaking and writing Japanese, as in 21/ HEEdT 2 & & EL Z & OFES A L £ 9. While
there is nothing wrong with focusing on differences, students should be reminded to read the instructions carefully to
be sure they understand what they were expected to include in the article.

Compare the two options that are indicated in the prompt

This year’s prompt asked students to compare and contrast “speaking Japanese” and “writing Japanese.” However,
some students, including some high-proficiency students, compared two options that were not indicated in the
prompt, such as “reading Japanese” versus “writing Japanese,” “learning Japanese” versus “learning English,” and
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“learning kanji” versus “learning hiragana/katakana.” It cannot be overemphasized that students should be reminded
to read the instructions carefully and be sure they understand what options they are expected to compare.

e Learn a variety of vocabulary, expressions, and grammar structures, and practice them .

Teachers should provide frequent opportunities for students to learn a variety of vocabulary, kanji, and expressions
on possible topics for the compare and contrast article. Once students have mastered appropriate vocabulary and
grammar structures, students should be frequently engaged in writing using the learned expressions appropriately.
Students should learn how to elaborate their content in a logical way using complex sentences.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Provide examples of compare and contrast articles outlining the beginning, middle, and end. Ask students to
brainstorm vocabulary and explanations and ideas about ways to respond to each question in the prompt, and
then suggest some transitional expressions to link their ideas.

e Refer to the exam information page for additional Compare and Contrast Article prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Begin having students write compare and contrast articles on various topics early in their language learning
experience so they become familiar with the task and begin to integrate more sophisticated language well before
the beginning of the AP experience.

e FRQ practice questions for teachers to use as formative assessment are now available as part of the collection
of new resources for teachers for the 2019 school year. These resources begin with scaffolded questions that
represent what students are ready for at the beginning of the school year and present an increased challenge
as teachers progress through the course. These resources are available on AP Classroom and include the
feature that allows specific question types and topics to be searched to find the new collection of FRQ practice
questions and their accompanying scoring guidelines.

e Teachers will now be able to access the AP Question Bank through AP Classroom. This is a searchable
collection of past AP Exam questions where teachers will be able to find and access questions from previous
exams.

e Complete the AP World Languages and Cultures online module on presentational writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-language-and-culture
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Question #3 Task: Interpersonal Speaking—Conversation

Max. Points: 24 Total Group Mean Score: 16.14
Standard Group Mean Score: 13.77

What were the responses to this question expected to demonstrate?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as part of a
simulated conversation. It comprises a statement in English that identifies an interlocutor and conversation topic,
followed by a series of four related prompts in Japanese. After each prompt, students have 20 seconds to respond.

On this year’s exam students participated in a conversation with Takeshi Nakamura, a homestay coordinator, about an
upcoming homestay. To successfully respond to the prompt, students had to (1) respond to the coordinator’s self-
introduction, (2) explain why they wanted to do a homestay, (3) express their preference for either a week-long or
month-long program, and (4) indicate a day and time they could meet the following week for further discussion.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

Conversation 1 Prompt: IZ U F LT, m—AL AT A « a—F 4 F—F—DOFF T, LALBEWLET,

Most students were able to produce a basic formulaic expression appropriate to the situation (XU £ L T; X A L B
L £ 9) and give their names. Others were able to use more sophisticated language (Z 55 ZF XA LS BEWL £

; Name & F7 L % 9°). Some students responded incompletely by not producing a formulaic expression acknowledging
that they were meeting Mr. Nakamura for the first time, for instance by giving only their names (fAl% Name T79°) or only
a basic time-of-day greeting (Z A2 HIE; BiX L 9 T X vE 7). Stronger responses went beyond simply greeting Mr.
Nakamura, adding additional comments related to a homestay. Offering additional information about oneself that a
homestay family might want to know was also considered appropriate (Fi#& =44 T9 ; 18 F D E D T7). Some
students were able to produce thorough responses that contained additional elaboration and/or rich vocabulary and more
complex grammatical structures. A few students misunderstood the situation as one in which they would be hosted by
Mr. Nakamura’s family.

Conversation 2 Prompt: &9 L TCHR—AL AT A Z L72WONH 2 TL &V,

Many students responded by talking about their interest in Japanese culture and expressing an interest in experiencing
Japanese culture firsthand, improving their Japanese language skills and eating Japanese home cooking in a homestay
setting. Most, including fluent speakers, responded without a particle that would clearly denote a reason (such as 7>% or
@ C). However, from the context, it was often clear that a reason was being provided. A few students didn’t understand
what a “homestay” was. Some thought it was a standard tour of Japan. Others confused homestay with “home
schooling,” staying home as opposed to going out, or shared housing. Because of the embedded question, some students
misunderstood and answered what kind of homestay family they wished to have or asked other questions related to
homestays.

Conversation 3 Prompt: IRn— A A7 A 1%, —lHEE—0ADOT a7 T 508360 TR, EHL0B0WTT N

Most students were able to indicate a choice of program. Responses receiving higher scores indicated a reason for their
choice by explaining what they wanted to do in Japan and/or what they wanted to do with a host family. Many indicated
goals they had for the program, such a learning to speak Japanese better or deepening cultural knowledge. Some
students who expressed a preference for a shorter program gave a variety of reasons, including other commitments (jobs,
sports, club activities, etc.), while others indicated that they felt that a month was too long to be away from home. In
responses receiving lower scores, many students discussed some aspect of a homestay or travel in Japan but did not
express a preference for one of the two programs.
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Conversation 4 Prompt: " A k7 7 I U —|{Z2OW T, Kl b 9 —FEFELZWATT N .. LORNNTT)N?

In general, students did well on this question. Many students responded by mentioning a day of the week (~#£H) in
response to the question. However, although most were able to indicate a day of the week, fewer indicated a specific time
and gave a reason for their choice of time and day. Because of the mention of the host family, some students seemed to
misunderstand and think they would be meeting and talking with the host family, instead of Takeshi Nakamura, the
homestay coordinator. Students with higher scores were able to specify a day of the week, a time, and a reason in detail.
(e.g., R CHR T 5, LREH D 8HEA N & BWET).

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Conversation 1

Many responses included only a formulaic self- e Stronger responses gave an initial greeting, then
introduction with no additional elaboration (& A L < ¥ directly addressed the topic of a homestay (4~ — 4 A
ANV LET, 7= LIiL. Name T, ). TAZLETHELAZILTWVET).
e Some students replied at length by giving e A memorized self-introduction is not necessarily the
additional information about themselves (£ M4 fif most appropriate response to the first turn of a
/X, Name T3, School name 7253k FE Lz, @ik conversation. Students giving stronger responses
ZHEAETT, BARGEEZ ZFRMM L TWET, ). showed evidence of having listened carefully to the

prompt and attempting to address it directly (4[5 ®
BR—BARATADZ EIZONWTHEZNTTR, WNT
3.

e Self-introductions were often comprised of simple e Students should practice more natural patterns for
sentences, as in the example above. The somewhat self-introduction (School name @ Name T9; 5=
unnatural pattern #%/FLD 4 Fijix. Name T was — L AT A CTHEMFEIZ72 5 Name TT).
also very common.

e Stronger responses used predicates with more

e With the exception of formulaic phrases such as 3% elaborate vocabulary and structures (14 L T\ &
LI L TV £ predicates tended to be relatively FHNLL BoTHET).

basic (Y 4 ; LET ; ~TH).

Conversation 2

e Some students misunderstood the meaning of the e Stronger responses clearly provided one or more
question and explained why they were studying benefits of homestays, such as learning culture (e.g.,
Japanese. I BARDO L & T HELERA & - T), improving

Japanese language skills (e.g., B A&EZ H - &H -

. EFi2729 72\, and/or experiencing life in
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Japan (e.g., FAIX A RDOFEE L HADEEZ, Lo
ERRBR LT,

Some students simply gave their opinions about
Japan or homestays, or stated what they wished to
do in Japan (e.g., 4F & T3 M LW TT; 55 L7\ T
T, BTN TT).

Some stronger responses made it clear that their
opinion was a reason by using a particle such as 7>
5 and O T.

Some students simply gave bulleted lists such as H
KIFELNTT; BWIEEB O LWTT; bzl b
LANTY.

Stronger responses used predicates with more
elaborate vocabulary and structures, such as the
example below:

Emb. b ATAE LEDTT, SEERR L
T

Conversation 3

Some students responded with statements or
questions about the homestay program, but did not
indicate a choice of program.

Stronger responses indicated an understanding that
they were being asked to make a choice between two
options and generally started with a clear statement
of a choice of program such as the example below:

—r ADHBOWEBNET,

—@Af, ZEEWET,

Some students answered the prompt very simply by
stating a preference (— # H 23\ \\T9).

Stronger responses contained some form of
elaboration, usually in the form of a reason for the
selection with a particle such as 7> % or ™ C. Higher
scores often contained a more detailed explanation
for the choice, with complex grammatical structures,
such as conditional or potential forms.

o, FE, uh, @K TS SABRAEGEL, uh,
MY OMEH Y FEANG. .. —» A, uh, iR
T 52 ERHRIESWVNE BNET,

Conversation 4

Many students answered by giving information
only about a day of the week. (e.g., 7K H 23\ \\ VT
7).

Stronger responses provided not only a day of the
week, but also suggested a time of day such as the
example below:

KEOABHD . .1 X, WhiEEBRnET,
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e Many students answered without giving a reason in
support of their preferred time and day of the week.

The strongest responses provided a day of the week,
a time of day, and a reason, such as in the example
below:

SEIRIT B ARGEDRBRANH U FHANE, KEADBE
PDUNNTT,

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers
to help them improve the student performance on the exam?

¢ Remind students to listen very carefully to the prompt and to respond to it as directly and explicitly as possible (i.e.,
stating reason(s) for prompt 2, making a choice for prompt 3, proposing a specific date and time for the prompt 4).

e Inclass, it is advisable to have students practice responding as fully as possible to questions, so that when they take
the test they are used to responding at length and have command of a variety of strategies for elaborating and giving
details. Ideally, these strategies will include comfortable use of a variety of more complex grammatical structures and

connectives.

e Many responses contained only very basic vocabulary and phrases. Work with students to increase their vocabulary

and include a variety of adjectives and adverbs.

e As many students had difficulty in making specific proposals (specific date and time) with reason(s), more practice in

this area is recommended.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)

required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Provide conversations for students to listen to, pause the recording and formatively assess students’
understanding during the conversations, and ask individual students to practice conversations in class and
then ask others to provide more details after each response.

e Refer to the exam information page for additional Conversation prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-

language-and-culture

e  Work with students so they become familiar with how long 20 seconds is so they can become more

comfortable about how long their responses can be.

FRQ practice questions for teachers to use as formative assessment are now available as part of the collection
of new resources for teachers for the 2019 school year. These resources begin with scaffolded questions that
represent what students are ready for at the beginning of the school year and present an increased challenge
as teachers progress through the course. These resources are available on AP Classroom and include the
feature that allows specific question types and topics to be searched to find the new collection of FRQ practice
questions and their accompanying scoring guidelines.

Teachers will now be able to access the AP Question Bank through AP Classroom. This is a searchable
collection of past AP Exam questions where teachers will be able to find and access questions from previous
exams.

Complete the AP World Languages and Cultures online module on presentational writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Question #4 Task: Presentational Speaking—Cultural Perspective Presentation

Max. Points: 6 Total Group Mean Score: 4.32
Standard Group Mean Score: 3.70

What were the responses to this question expected to demonstrate?

The Cultural Perspective Presentation assesses speaking skills in the presentational communication mode by having
students present their perspectives on a specific topic related to Japanese culture. The prompt is comprised of one
statement in English identifying the audience, context, and a presentation prompt to which the candidate is to respond.

On this year’s exam the prompt instructs students to present their perspectives on Japanese housing and buildings,
begin with an introduction, and present five examples or aspects of Japanese housing and buildings with a concluding
remark. The student has four minutes to prepare an outline and two minutes to record their responses. The response
receives a holistic score based on how well it accomplishes the task in terms of task completion, delivery, and
language use. In addition, the score reflects the level of cultural knowledge exhibited in the presentation.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

In general, students did well on this prompt. The topic of houses and buildings seem to be easily accessible to students,
and they were generally able to speak about five examples or aspects. In many cases, students discussed five examples,
including the types of rooms found in a Japanese house and building structures found in Japan. In addition, students
were able to approach the topic from multiple perspectives, including the function of the rooms and characteristics of
Japanese housing/buildings. All of these various patterns were considered acceptable for scoring purposes.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

e Some student responses lacked transitional elements | ¢ Students who performed well were able to organize

(such as —#& HIZ, —F HI(Z) between their ideas with transitional elements (such as £ 7.
sentences/paragraphs. % 1. %) between sentences/paragraphs

e Some student reponses contained just lists of rooms e Students who performed well elaborated or gave
found in a Japanese house and types of structures details such as in the example below:

(such as fiitl:, “#%. B8 E /L) in a few sentences.
M LETYTU—ITEITRICHY £, XBETHE

EREET,
e Some students used adjectives, but did not provide e Students who performed well were able to provide
further elaboration. additional elaboration with complex sentences such

as the example below:

AARDHET, LEIAT-o726, < DZRETET,
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Some students overused filled pauses (such as & —.
Z o &), resulting in inconsistent pace.

Students who performed well exhibited a smooth
pace with only occasional hesitation.

Some students used concluding phrases such as #& &£
& L C; however, a phrase such as Z ® & 9 (Z would

Students who performed well used more appropriate
concluding phrases such as the example below:

have been more appropriate to the task. )
fhame LT, FAE, BARDOFIEATHIENTT.

e Some students pronounced katakana words such as e Students who performed well had more natural
Z—7" . in an unnatural way. pronunciation.

e Some students used phrases such as HARKDZKIZE V). | ¢ Students elaborated with more information (H AR D%
Since this is ambiguous in meaning, elaborating with DL MEIEWTY).
more information would have helped to clarify the
statement.

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to
help them improve the student performance on the exam?

e Teachers should give students frequent opportunities to give short, impromptu, presentations on a variety of
topics, including those from previous on AP Japanese Language and Culture exams.

e Students should receive more assistance from teachers in order to learn how to make more logical use of
connectives.

e Teachers should provide students frequent opportunities to research on Japanese cultures to gain deep
understanding of cultural practices and perspectives.

e Teachers should remind the students to address the prompt directly. The prompt asks about “Japanese housing
and buildings.” However, some responses addressed somewhat irrelevant topics such as ifiJ# and homestay
experiences in Japan.

e Teachers should remind the students not to confuse the instructions of the various sections of the test. For
example, some students seemed to be answering the Compare and Contrast section on the Cultural Perspective
Presentation section. Many of them compared Japanese housing and American housing. More care should also
be given to ensure that students understand the instructions by having them take practice tests.
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What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP experience so
students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Introduce cultural information in Japanese in each unit and ask students to compare the cultural information
with that of their own culture, ask students to provide a written or spoken reflection about the cultural
information, and have students present their perspectives on cultural products and practices, supported by text
and visuals related to each unit, over the course of the year.

e Refer to the exam information page for additional Cultural Perspective Presentation prompts from previous
years. https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Begin having students practice presentations on various topics early in their language learning experience so
they become familiar with the task and begin to integrate more sophisticated language well before the beginning
of the AP experience.

e FRQ practice questions for teachers to use as formative assessment are now available as part of the collection
of new resources for teachers for the 2019 school year. These resources begin with scaffolded questions that
represent what students are ready for at the beginning of the school year and present an increased challenge
as teachers progress through the course. These resources are available on AP Classroom and include the
feature that allows specific question types and topics to be searched to find the new collection of FRQ practice
questions and their accompanying scoring guidelines.

e Teachers will now be able to access the AP Question Bank through AP Classroom. This is a searchable
collection of past AP Exam questions where teachers will be able to find and access questions from previous
exams.

e Complete the AP World Languages and Cultures online module on presentational speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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